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Chapter I: Student/Community Profile (2 pages) 
Briefly summarize the most critical information from the student/community profile that 
impacts the school.  
 
Demographic Data 
Tamalpais High School is located in the Marin County town of Mill Valley, a picturesque community 
west of San Francisco via the Golden Gate Bridge.  The school was founded in 1908 and is the oldest 
of the three comprehensive high schools in the district. THS serves students who reside in one of three 
unique communities in southern Marin: Mill Valley, Sausalito/Marin City, and Bolinas/Stinson Beach. 
 
1,332 students attend THS.  This represents a steady increase in enrollment each year from the school’s 
last WASC visit.  The district projects the school’s (and district’s) enrollment to continue to grow.  
 
Tam’s student population closely resembles the district’s with white students comprising the largest 
group:  71%.  Hispanic students comprise 10%, Asian students 9%, and African American students 
5%.  
 

 
 
Tam HS students enjoy a high degree of parent and community support.  The school’s Self Study 
describes significant financial contributions from two foundations and numerous booster groups.  
 
In the interest of supporting all schools and aligning the district’s improvement initiatives in the 
accreditation process, Tamalpais Union High School District (TUHSD) collaborated with WASC 
leaders to pilot a joint Self Study process.  Concurrent with the THS visit the district’s four other high 
school are also participating in a full visit.  
 
School’s Analysis of Student Achievement Data 
 
The school’s analysis of student performance data shows that, overall, Tam students achieve at a high 
level.  The analysis also appropriately indicates that a significant achievement gap exists among white 
students and their African American, Hispanic, and Significantly Economically Disadvantaged (SES) 
peers.   Students in these groups did not meet federal AYP targets in 2013.  Over time, the Hispanic 
population at TUHSD has shown improvement in API scores relative to the performance of the general 
population, and the gap between them is narrowing.  
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Tam and TUHSD performance in California Standards Tests (CSTs) indicates upward trends in the 
percentage of students scoring proficient or advanced in ELA, Mathematics, Science and History, with 
the exception of Algebra II, Chemistry and World History. As reported in the Self Study and 
confirmed by available data, students typically perform better in ELA, Science and History than they 
do in Mathematics, with 24% of students proficient or above in Algebra at Tam compared to 42% 
district wide.  
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There is variance between the scores of high SES and low SES students on math and English 
California State Standards Tests, respectively. Although English Language Arts (ELA) has higher 
overall passing percentage rates, the trend over time follows that of mathematics with a notable gap 
indicating students designated as low SES perform significantly lower that their high SES counterparts, 
regardless of grade level. Race and ethnicity comparisons again show a large discrepancy with White 
and Asian subgroups outperforming African-American and Hispanic subgroups in all areas, in all 
grade levels, in math and ELA. 
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Other Pertinent Data 
Attendance  
        
While student attendance rates across the district are consistently above the state average, Tam HS 
stakeholders express a desire to address the small increase in excessive absences in the last year.  
During this same period, the school’s administration has tried to reduce the number of students who 
transfer to alternative education programs, which is a commendable initiative and which may, in part, 
be the reason the reason for the increase in student absenteeism.    

 
 
Student Behavior 
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Tam High School has attempted to implement a restorative discipline system vs. the traditional, 
punitive model.  The school reports that while suspensions have been reduced significantly, some staff 
have expressed concern that the administration is not adequately enforcing school rules.  The 
administration has expressed their willingness to investigate staff concerns in this area. 
      
The numbers revealed in the chart below indication that while African-American and Hispanic 
students are suspended at significantly disproportionate rates, there has been a significant decrease in 
overall suspensions over a the past two years.  Still, the Self Study states that “addressing 
disproportionality of suspensions related to race and gender is a priority growth area for TUHSD, and 
sites are addressing this by assigning more in-house suspensions, reducing the number of days per 
suspension, and by investigating and utilizing restorative practices.” 
      
It is important to note the commendable level of site, district, and community resources available to 
address student personal and social issues.  While the number of days of suspension have been 
reduced, the additional supports surrounding a discipline incident have increased. Meetings with 
student groups confirm that students feel supported by these additional resources as well as by their 
teachers and counselors.   
 
It is also important to note that, during the visit, the Visiting Committee observed a student body that 
was well behaved, polite, and respectful of each other and the adults on campus.   
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Critical Learner Needs 
 
The school’s Critical Learner Needs are similar to the district’s.  Based on meetings with student 
groups, Focus Area Groups, and a review of student performance data, the Visiting Committee feels 
the Critical Learner Needs are appropriate: 
 
• Provide all students access to grade level instruction and core competencies, higher level course 

offerings (AP and honors) and college and career options in the 21st century. 
• Reduce the gap in performance between economically disadvantaged students, students of color 

and the general population. 
• Increase student achievement in Mathematics. 
 
Chapter II: Progress Report (2 pages) 
 
Since the last self-study: 

● Comments on the school’s major changes and follow-up process. 
● Discuss how the school through its action plan has accomplished each of the critical areas 

for follow-up, including the impact on student learning. 
 
Major Changes and Follow-Up Process 
Tamalpais High School has experienced a number of significant developments since the last full visit. 
The school’s principal and administrative team have, collectively, been at Tam for less than three 
years.  There are 29 certificated staff new to the school since the last visit, which is largely attributed to 
the increase in student population.  There has been a turnover of most of the office staff within the last 
two years.   
 
While the district has implemented several initiatives at all five schools, Tam teachers have 
collaborated to address student learning needs in a variety of ways.  The English and Social Science 
departments created the CORE program, which is a two-year program for a cohort of 9th and 10th 
grade students.  The CORE program aims to provide a more personalized yet challenging approach to 
these two subjects.   
 
P1 and P2 options for students in Algebra and Geometry were eliminated. The Self Study and 
interviews with teachers, students, and parents reflects a significant disagreement among stakeholders 
regarding the math curriculum and instruction.   
 
A Peer Resource class was implemented to assist students better connect with the school and their 
peers, and students report that it is a useful resource to them.  
 
A number of new courses in English, science, and technology have been proposed and implemented.   
 
The Self Study states that, “Tam has also spent considerable energy trying to make connections to the 
businesses, community, and agencies it serves to help improve services and supports for the students. 
To that end, Tam is partnering with the Marin County Probation Services, the Boys and Girls Club of 
America, Dynamic Solution, Bridge the Gap, and the Hannah Project to address academic and 
attendance issues with our students.”  
 
Critical Areas for Follow Up and Impact on Student Learning 
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During the last full visit in 2007, the school was left with six schoolwide areas of need: 
1. There is a need to reduce the achievement gap between subgroups of students in state and local 

assessments as well as within courses, especially in the areas of reading, writing, and math. 
         

2. Student achievement data needs to be utilized and analyzed more effectively to design and drive 
implementation of programs and to determine an ongoing professional development plan for all 
teachers. 

3. There is a need to increase opportunities for students to connect academic content to real world 
settings in order to enhance the relevance of learning and to prepare for life beyond high school 
through activities and structures such as internships, shadowing, career academies, and/or career 
pathways. 

4. There is a need to increase equity of opportunity and access to all programs and classes at 
Tamalpais High School so there is proportional representation among all subgroups of students. 

5. There is a need to develop a formal staff development program and increase opportunities/time for 
teacher collaboration and planning. 

6. There is a need for consistent content, instruction, and assessment of the same course as presented 
by different instructors. 

 
The school’s stakeholders synthesized these six areas into four goals to drive their ongoing 
improvement efforts:               
   
Goal #1       
Reduce the achievement gap between subgroups of students in state and local assessments as well as 
within courses, especially in the areas of reading, writing, and mathematics. 
 
In spite of several curricular initiatives across all core subject areas and the efforts of a number of 
dedicated staff members, the school has yet to meet this goal.   
 
Goal #2:       
Increase the collaboration of staff through the creation or expansion of staff development 
opportunities linked to student achievement. 
 
Informal collaboration among staff is evident in a variety of ways at Tam.  Teachers discuss student 
needs on a regular basis.  The PLC process is used by a number of departments to examine student 
performance and student learning issues; however, the formal, collaborative potential of PLCs has yet 
to be realized. Teachers report that a lack of time is a significant issue in collaboration.  The Visiting 
Committee feels that more time and training in the PLC process would help in this area. 
       
Goal #3:       
Increase opportunities for students to connect academic content to real world settings in order to 
enhance the relevance of learning and to prepare for life beyond high school through activities and 
structures such as internships, shadowing, career academies, and/or career pathways. 
 
Interviews with Focus Area and stakeholder groups indicate opportunities for students to connect 
academic content to real world settings is increasing at Tam.  Beyond that, there is no data available in 
the Self Study to show whether this goal has been achieved. 
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Goal #4:      
Increase equity of opportunity and access to all programs and classes at Tamalpais High School so 
there is proportional representation among all subgroups of students. 
 
The school reports that this goal has not been realized.  Several initiatives cited in Chapter IV of this 
report are in progress, however, significant differences exist among stakeholders regarding the best 
approach to address this critical issue.  During a meeting requested by the math department, the 
majority of teachers expressed their belief that separate, lower level classes with more remedial 
opportunities would best serve the needs of students who struggle in math.  The department provided 
data and cited research that they felt supported their position.  The site and district administration cite 
established research that supports their belief that grade level courses increase access to college and 
career opportunities.  The Visiting Committee recognizes that the achievement gap has existed at the 
school for many years and must be addressed through differentiating instruction in all subject areas as 
well as regular, civil discourse about what equity and access means for all students at Tamalpais High 
School.   
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Chapter III: Self Study Process (1–2 pages) 

 
Comment on the school’s Self Study process with respect to the expected outcomes of the Self 
Study. 
 
1.   The involvement and collaboration of all staff and other stakeholders to support student   

achievement. 
 

The Self Study outlines a process involving students, teachers, parents, and staff.  Staff time was 
allocated for teacher leaders to participate in drafting Chapters IV and V of the report; Staff time 
was allocated. All stakeholders interviewed during the visit reported they had an opportunity to 
provide input on the completed draft version of the report; however, it is unclear to the Visiting 
Committee what process was used to determine which specific input was incorporated into the 
final draft.  As mentioned previously, the district provided significant support involving 
achievement and performance data and extensive descriptions of district-wide improvement 
initiatives.   Communication and collaboration within the school and between the school and the 
district is a work in progress, and an area recognized by all stakeholders as a major area for 
growth.  
 

2. The clarification and measurement of what all students should know, understand, and be 
able to do through schoolwide learner outcomes and academic standards (note the selected 
schoolwide learner outcomes examined by the school). 

 
While the school’s mission is clearly stated and there is consensus across all stakeholders that it 
is appropriate for THS, what is missing in the Self Study and in classrooms was dissemination 
of the schoolwide measurable student outcomes (SLOs). It should be noted that the Visiting 
Committee received a separate copy of the SLOs indicating they do exist at the school but are 
not fully integrated into whole school program. What remains to be articulated are how 
outcomes are measured and confirmation that all campus stakeholders know what the expected 
outcomes are. The Visiting Committee acknowledges that this is not an easy task considering 
the external dynamics of new standards, e.g., Common Core and NGSS.   

 
3. The gathering and analyzing of data about students and student achievement. 
 

The Tamalpais Union High School District provided the data and data analysis for the Self 
Study to all schools.  The site then added its specific response.  The selection of available data 
appeared to the Visiting Committee to be appropriate as was the school and district’s analysis of 
that data. 

 
4. The assessment of the entire school program and its impact on student learning in relation 

to schoolwide learner outcomes, academic standards and WASC/CDE criteria. 
As noted in Item 2 above, the lack of clearly defined and measurable student outcomes hinders 
this goal.  THS administration and staff do recognize this is an area of growth and the Visiting 
Committee saw evidence of the desire to address the SLOs.  It is also noted that there was strong 
evidence that the WASC process was taken seriously by stakeholders as an ongoing 
improvement process, not just a one-time activity. 
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5. The alignment of a long-range action plan to the school’s areas of need; the development 
and implementation of an accountability system for monitoring the accomplishment of the 
plan. 

 
The school’s/district’s action plan is appropriately aligned to the school’s areas of need, and the 
Visiting Committee is confident the action plan steps will enhance student learning.  While the 
district will provide support to the school in the development and implementation of an 
accountability system for monitoring the accomplishment of the action plan, a broad based, site 
leadership team, which represents all stakeholders, should be developed to ensure the 
appropriate commitment to the plan. 
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Chapter IV: Quality of the School’s Program 
 
Part A:  What Currently Exists 
 
CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES 
 
A1.   Organization Criterion 
To what extent does the school have a clearly stated vision and mission (purpose) based on its 
student needs, current educational research, and the belief that all students can achieve at high 
academic levels? 
 
The mission of Tamalpais High School (THS) is clearly stated and supported at the district and school 
site.  There was agreement that stakeholders were engaged in the creation of the mission in 2009.  The 
school acknowledges that the current mission is in need of review and the Board indicates this is 
intended to occur during 2015-16, once a new superintendent has been selected.  When this happens, 
the Visiting Committee encourages the school site to develop clear-cut, multiple methods for engaging 
stakeholders in the process.  At that point, too, the school should ensure that the mission statement 
specifies measurable student outcomes, which the Visiting Committee agrees appropriately address 
what Tam students should know and be able to do upon graduation.  
 
A2.  Governance Criterion 
 
The Visiting Committee commends the newly configured Governing Board for its well-defined 
policies, bylaws and transparency of activities.  There was also consensus that these documents were 
accessible.  For example, meetings occur every two weeks so that any one meeting is limited in scope.  
Impressively, too, after each meeting the Board chairperson sends an email to all parents, staff and 
teachers summarizing what happened at each meeting.  Parents, staff and students agreed that they feel 
supported by the current Board, have sufficient opportunity to provide input, and that the Board was 
“united” in terms of student-centered decision-making without micro-managing. 
 
A3. Leadership and Staff Criterion 
To what extent based on student achievement data, does the school leadership and staff make 
decisions and initiate activities that focus on all students achieving the schoolwide learner 
outcomes and academic, college, and career standards?  To what extent does the school 
leadership and staff annually monitor and refine the single schoolwide action plan based on 
analysis of data to ensure alignment with student needs? 
 
Tamalpais High School has a strong historical record of consistently high scores on state tests and the 
above average graduation and college-going rates.  The presence of a school site district liaison was 
appreciated.  However, the Visiting Committee identified areas where improvement is needed, the 
principle issue is the lack of systematic communication with all stakeholders -- teachers, parents and 
students.  Some faculty believe that recent decisions concerning course changes in math and science 
and the cancellation of summer school are not consistent with ensuring academic success for all 
students.  There is a perception among some stakeholders that at the district level there is a lack of 
longer-term budget and facility planning to meet needs related to predictable increases in student 
enrollment.  
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A4.  Leadership and Staff Criterion 
To what extent does a qualified staff facilitate achievement of the academic, college, and career 
readiness standards and the schoolwide learner outcomes through a system of preparation, 
induction, and ongoing professional development? 
 
The Visiting Committee commends the school and the new Board for its new Hiring Guide and a staff 
that is 100% highly qualified and 5% are nationally Board certified. However, while there was general 
agreement that staffing decisions were intended to improve student learning and were data-based, as 
noted in A3, the Visiting Committee found evidence of serious concerns where decisions were made 
unilaterally and without sufficient communication and discussion, such as in staffing, master 
scheduling, course changes, and disciplinary policies.  Importantly, these concerns were also echoed 
by the school leadership.  Finally, concerns were raised by staff and parents that the use of the new 
program called Target Success has undermined the involvement of multiple site-based stakeholders in 
hiring decisions.  It is not clear to what extent those concerns would be mitigated by more consistent 
communication about the use of the program. 
 
A5.  Leadership and Staff Criterion 
To what extent are leadership and staff involved in ongoing research or data-based correlated 
professional development that focuses on identified student learning needs? 
 
THS is commended for the level of financial support provided for staff professional development.  A 
major initiative is the implementation of Professional Learning Communities (PLC).  One area of 
growth identified by the Visiting Committee is the need to review the PLC process to maximize its 
effectiveness.  A second area of growth identified in the Self Study and with which the Visiting 
Committee concurs is the need to systematically develop common assessments so that data analysis 
can be better facilitated through the PLC process.   
 
A6.  Resources Criterion 
To what extent are the human, material, physical, and financial resources sufficient and utilized 
effectively and appropriately in accordance with the legal intent of the program(s) to support 
students in accomplishing the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes? 
 
The Visiting Committee commends THS and its Board for its purposeful actions to ensure that the 
strategic priorities are funded adequately.  One concern raised by multiple stakeholders is the need to 
upgrade the school’s technology infrastructure. This was echoed during focus group meetings.  There 
was consensus that all stakeholders had access to district, Board and site leadership to voice their 
desires and needs related to resources, but not necessarily when the district was developing annual 
budgets or plans.  It was noted too that there was no evidence of a site Technology Plan.  The school’s 
Foundation is recognized as an excellent source of external funding for teacher projects and initiatives.  
The Visiting Committee was impressed by a campus that is beautiful, clean, safe, and welcoming. 
 
CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES 
 
Areas of strength for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources: 
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1. The mission of Tamalpais High School (THS) is clearly stated and supported at the district and 
school site. 

2. Governing Board policies and bylaws are well defined and accessible, and Board activities are 
becoming more transparent. 

3. THS students consistently achieve high scores on state tests and above average graduation and 
college-going rates. 

4. The THS staff is 100% highly qualified and 5% are nationally Board certified.  
 
Key issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources: 
 
1.   When the school revises its mission statement, the school should ensure that the mission statement 

specifies measurable student outcomes. 
2.   The continued, system-wide development of common criteria and the collective analysis of 

assessment results will provide the resources for staff to reflect on the effectiveness of their 
instruction relative to student outcomes.  

3.   While site leadership communicates well with parents and students, site and district administration 
needs to develop systematic and effective communication methods to ensure sharing of ideas and 
feedback options with the teaching staff.  

 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 

● Focus Group and stakeholder meetings 
● Examination of Self-Study 
● Governing Board documents 
● Classroom observations 
● Parent and teacher survey results 
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CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
 
B1.  Curriculum Criterion 
To what extent do all students participate in a rigorous, relevant, and coherent standards-based 
curriculum that supports the achievement of the academic standards, the college- and career-
readiness standards, and the schoolwide learner outcomes?  To what extent through standards-
based learning (what is taught and how it is taught), are the schoolwide learner outcomes 
accomplished? 
 
The Visiting Committee observed that many teachers provide challenging learning experiences for 
students through the high level of academic rigor in their classes, especially at the AP and Honors 
level.  However, inconsistencies in instruction and the lack of differentiation in every classroom affect 
student engagement and achievement. 

Student learner outcomes were developed from the mission statement, yet there is a need for a revisit 
of these outcomes and response from all stakeholders.  

The school bell schedule provides students with extended time four days a week which allow the kind 
of instruction that enables students to engage in collaborative exploration, critical analysis of a topic, 
critical thinking, time for project-based learning and hands-on-learning, and activities modeling 
learning.  
 
Students expressed excitement with the project-based learning and real-world experiences that are 
more engaging. All stakeholders agreed that these types of meaningful instructional programs better 
prepare students for college, career, and life beyond high school. 
  
Teachers must continue to make time to collaboratively identify and design curriculum with 
instructional best practices and strategies that adhere to the Common Core State Standards (CCSS), 
and department members must adopt the best way of teaching for learning.  All science department 
staff must continue to collaboratively work with all stakeholders to review and implement Next 
Generation Science Standards (NGSS) and begin dialogue about the new science curriculum and what 
is best for their students by reviewing the recommended UC/CSU “a-g” requirements and setting the 
college/career readiness pathways. New courses may be considered to meet the needs of all students. 
 
Teachers should take time for self-reflection to determine if they are providing instruction for learning 
for all students, and adjust instruction where it is needed by collaborating with their colleagues, both 
in-house and throughout the district.  Teachers can also reflect on the state curriculum frameworks and 
align them with the new CC standards, NGSS, and the national and state standards. 
 
B2.  Curriculum Criterion 
To what extent do all students have equal access to the school’s entire program and assistance 
with a personal learning plan to prepare them for the pursuit of their academic, personal, and 
career goals? 
 
The district supports THS them in a variety of ways through targeted professional development, a new 
teacher induction program, BTSA, and mentor programs. The purpose of the new teacher induction 
program at THS is to build a collaborative culture that is student-centered and growth-minded.  The 
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work of this program is focused on unit design using the Understanding By Design (UbD) framework 
and the use of assessment data to evaluate the impact teaching is having on student learning. 
 
Along with BTSA, TUHSD Instructional Design Facilitators support new teachers with instructional 
design coaching. Mentors and instructional facilitators meet with year-one and year-two teachers eight 
times each year for professional development. 
  
TUHSD is also strongly vested in the continuous improvement of permanent and veteran teachers, and 
innovative and targeted support is available in a wide range of areas. In 2011, TUHSD created the 
Instructional Technology Teacher Collaborative (ITTC) for the purpose of providing teachers targeted 
development in technology integration and problem and project based learning. ITTC is a two-year 
program designed to provide sustained professional development to build teacher capacity.  
 
Naviance is available for students, parents, counselors and teachers to collaborate in developing and 
monitoring a student's personal learning plan, based upon a student's learning style, college and career 
goals, and all other educational goals.  Naviance has a variety of resources for choosing colleges, 
applying to colleges, and financial aid.  The school counselors implements processes for monitoring 
and making appropriate changes in students' personal learning plans (e.g. classes and programs) and 
regularly evaluates them. Most importantly, Naviance empowers students to monitor their own 
progress. 
 
B3.  Curriculum Criterion  
To what extent are students able to meet all the requirements of graduation upon completion of 
the high school program and be prepared for success in college, career, and life? 
 
TAM High has many AP and Honors classes, with a standards-based curriculum and project-based 
learning.  Students reported that they feel they have ample access to rigorous, standards-based 
curriculum, and that the curriculum and teachers prepare them adequately to continue their education 
in colleges and universities.  Students and staff report a need to provide additional resources for 
students who want to pursue different post secondary options with a career vocational pathway by 
offering many new career classes.  If a student does not receive an approval from their teacher to enroll 
in an AP course, students can appeal by writing a letter to the principal.  The principal has the final 
authority. 
  
CATEGORY B: STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
 
Areas of strength for Standards-Based Student Learning: Curriculum (if any): 
 
1.   All stakeholders encourage, support, and help students, the whole child, with their academic 
pursuits and vocational career plan. 
2.   There is great pride at Tam HS in student success and in the graduation rate. 
3.   The personalized learning needs of students are met in multiple ways, including visitations from 
counselors, the Naviance program, and teacher support. 
4.  The District’s Guaranteed and Viable Curriculum, which appropriately focuses on, the learning 
needs of all students.   
 
Key issues for Standards-Based Student Learning: Curriculum (if any): 
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1.  While site leadership communicates well with parents and students, site administration needs to 
develop systematic and effective communication methods to ensure sharing of ideas and feedback 
options with the teaching staff.  

2.   Site leadership needs to collaborate with all stakeholders to build and communicate measurable 
schoolwide Learner Outcomes (SLOs) and ensure the data is available for collection and analysis. 

3.   Site administration and teachers should continue to develop, enrich, and strengthen career readiness 
vocational courses. 

4.  Teachers should continue to develop differentiated instructional strategies to help all students 
succeed academically.   

6. Site administration and faculty need to find a way to continue to recruit and support a more 
demographically diverse set of students to participate and succeed in AP and Honors classes.  

6.  The school needs to continue to work with all stakeholders (student, teachers, administration, 
teacher leaders, staff, district staff, parents, including colleagues at the feeder schools) to develop 
strategies to create a successful continuum of learning in all core areas and to bridge the gap from 
the feeder schools to freshman in all core content areas. 

 
Important evidence from the Self Study and the visit that supports these strengths and key issues 
include the following: 
 
●      Self Study document 
●      Dialogue with focus groups and key stakeholders 
●      Formal and informal discussions with students and parents 
●      Student achievement data, including standardized test scores and grades 
●      Classroom observations 
●      Discussions with administration 
●      Formal and informal discussions with students and parents 
●      Displays of student work 
 
 
 
CATEGORY C.  STANDARDS-BASED STUDENT LEARNING:  INSTRUCTION 
 
C1.  Instruction Criterion 
 
To what extent are all students are involved in challenging and relevant learning experiences to 
achieve the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes? 
 
THS’s goals are intended to allow students the opportunity to be college and career prepared, achieve 
high academic standards, have access to grade level instruction and core competencies that would 
reduce the achievement gap, and lead its students into the 21st century.  These include programs such 
as the CORE program, the AIM program, AP and honors classes, and Applied Technologies and ROP 
programs. Tamalpais High acknowledges its students’ desires to develop a more extensive and 
available computer science program to allow students to be equipped with 21st century skills and 
readiness.  
 
Tamalpais High School is fortunate to have a host of specialized support programs for  
students as they enter their high school careers. The school makes it a priority to welcome students as 
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they transition from 8th to 9th grade beginning with a significant emphasis on freshman orientation, a 
one to three week summer school program called the Transition Program, and the Link Crew 
Program. Freshmen have the opportunity in their Social Issues class to investigate the pressures of 
high school and social equities through a project-based curriculum that fosters inquiry, research, 
critical thinking, and persuasive writing.  
 
In the 2014-2015 school year, the Leadership, Peer Resource, and Strategic Peer Mentoring teachers 
created a new vision for how to develop student leaders and increase opportunities for students to feel 
connected to Tamalpais High. The Strategic Peer Mentoring Program was created with the mission to 
support 9th and 10th grade students who were exhibiting either academic or social challenges early in 
the school year. The district offers a transition program taught by a variety of teachers that is used to 
help bridge the gap for students entering from the 8th grade.  
  
The school’s master schedule accommodates students’ needs in terms of having two hours per week 
for tutorial time. Tamalpais High staff voiced that they still need to review and fine-tune the program 
to more effectively utilize teacher time to support struggling students on a larger scale and to build 
students’ capacity to seek out help, i.e., achieve the goals of the tutorial period which is intended to 
assist students in becoming more self-reliant and more independent learners.  
  
Many Tamalpais High School teachers collaborate. During weekly professional learning committee 
(PLC) meetings, teachers share reflections on how well they are setting program goals and 
incorporating proficiency scales into the classroom. Some teachers report making standards for lessons 
and the curriculum explicitly clear. Other teachers admitted to not having explicit standards for 
students to address, partly because departments have not created standards district-wide.  Some of 
these teachers indicated a commitment to making program goals and proficiency scales a priority for 
their future instructional improvement plans.  At the same time, a handful of teachers did not see the 
merit in investing time in making expectations and standards clear to students to improve their learning 
progress if the district had not set program goals in their curricular area. Many teachers complained 
that PLCs are not effective because teachers have lacked direction in the design and purpose of the 
PLC.   
 
Tamalpais High teachers provided examples of how they employ differentiated instruction by 
providing content materials at different reading levels as well as interest levels, offering choice in the 
type of assessment to take (written, oral, modified objective exams), and supplementing course 
materials with additional teacher created handout resources. In math, some teachers extend learning 
concepts and/or give students additional time to master key skills, in addition to providing tutoring 
before school starts each day. The use of technology facilitates differentiation where tools are 
accessible, like a portable lab maintained with Tam Foundation funds and loaner Chromebooks from 
the district. Special education, 504, and EL differentiation is not clearly apparent, especially since 
evidence of student work and assessment modification in terms of evidence is lacking from classroom 
to classroom. 
 
The Self Study narrative and student performance data indicates that there is a gap between 
economically disadvantaged students, students of color and the general population. One response to 
this by site leaders was the elimination of the two-year Algebra P1–P4 program.  
  
According to the data presented in the Self-Study, THS has an above average graduation rate.  
However, there are areas of concern such as the elimination of the P1-P2 math courses at THS and 
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how that impacts student achievement of the math graduation requirements.  Similarly, there is a 
concern that the Integrated Science coursework is not consistent with the school’s goal for students to 
meet the A-G requirements.  Ensuring students access to, and success in, grade level courses in all 
courses is a priority for THS. 
  
Tamalpais students generally feel prepared for postsecondary experiences. Students expressed that 
though there is variation among teachers regarding how they explicitly make connections between 
daily instruction and preparation for college, career, and life, students believe, for the most part, that 
the teachers prepare them for life after high school.  
 
Some teachers solicit student feedback regularly by using feedback forms for students to share likes, 
wonders, and next steps for modifying current projects and implementing future projects. One 
pronounced student concern was that having to take the two-year Integrated Science class, a district 
requirement, kept students from enrolling in more science courses.  Some students also expressed a 
desire to have computer science courses available. 
  
Access to internship opportunities through the College and Career Center has been an integral part of 
why Tamalpais High has a high postsecondary college entrance rate. Counselors using Naviance have 
assisted in helping students track and monitor their progress towards college and career readiness 
standards. Counselors have remarked that though they meet as a team among themselves to develop 
and foster good works for all students, they wish there were closer ties between them and the College 
and Career Center, and especially between themselves and administration so that they may design a 
better real world connection for students besides “a-g” college readiness. 
  
C2.  Instruction Criterion 
 
To what extent do all teachers use a variety of strategies and resources, including technology and 
experiences beyond the textbook and the classroom that actively engage students, emphasize 
higher order thinking skills, and help them succeed at high levels? 
 
Tamalpais High School has recently experienced a growth in its student population and as a result has 
been able to hire a number of new teachers. With a series of retirements and reduced teaching 
caseloads due to staff taking advantage of the Brown Act, there are currently a number of probationary 
teachers on staff (17 out of 90 teachers). The site is working with mentor teachers, Teacher Leaders, 
and district office support staff to help these probationary teachers experience success. Professional 
development opportunities are available for both newly hired and veteran staff to support professional 
practice and to develop instructional strategies.  
   
Emphasized in the Instructional Technology Teacher Collaborative (ITTC) and the new teacher 
induction program training was technology as a tool/vehicle for classroom instruction. When 
technology is available, most teachers report that integrating technology into their curriculum is 
ultimately very helpful to students. Many teachers use Google Drive to comment on student work and 
give timely, constructive feedback. In addition to incorporating Internet research into the curriculum, 
world language classes either have one-to-one technology in their classrooms or go to the Language 
Lab once a week so students can practice their speaking skills and teachers can assess their students’ 
oral comprehension and speaking capabilities. Music students record themselves playing their 
instruments on their phones and send it to the teacher for feedback; art students create art using iPads; 
drama relies on technology to synchronize lighting and sound for their plays. Technology is also 
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utilized as a practice tool to record and revise performances, as well as build stages. Math teachers use 
websites to post notes, course materials, and provide links to additional instructional materials. A few 
math teachers use technology, such as graphing features and iPads, as a way to investigate concepts 
and to extend learning. Most math teachers use HD monitors, elmos, and projectors as tools to display 
learning objectives, anticipatory sets, and worksheets. Physical education teachers use technology to 
monitor individual student progress in meeting state standards or program goals. PE teachers also use 
YouTube and other videos to model techniques in various sports.   
 
The lack of accessible technology in every classroom and limited bandwidth (Internet connectivity) 
has been challenging for teachers. The computer labs are almost always booked and hardware needs to 
be maintained or upgraded. Some teachers rely on students being able to pull out their smart phones, 
which is an equity issue and some times contributes to behavior issues. Most teachers continue to 
express a strong desire for more technology. 
  
In social studies, many teachers are turning to standards based grading, project-based learning to 
enhance the creation and application of knowledge. The CORE structure in ninth and tenth grade 
facilitates student learning across English and Social Studies. A subset of teachers is piloting different 
learning management systems and platforms such as Haiku, and a number of teachers use programs 
such as Moodle. The parent and student community appreciates communication of student progress via 
the Internet, but wishes all teachers would utilize the same uniform electronic grading system/platform. 
  
Many teachers at Tamalpais High see themselves as coaches and facilitators. These teacher coaches 
give students continual feedback and encouragement. Some teachers allow students to reassess until 
they reach proficiency levels.  Almost all teachers meet with students at Tutorial (or outside of class 
time--lunch, after school, on the weekends) to provide individualized instruction or allow students to 
complete missing work or retake tests. There has been discussion surrounding fostering an attitude of 
taking academic risks and allowing students to grow by testing without academic penalty. For 
example, assessment interventions are being employed and experimented with in various departments. 
In math, students are given the opportunity to process their performance on tests by doing test 
corrections and, per teacher discretion, retake tests. In the art and science programs, students are given 
the opportunity to revisit their work to improve upon or continue exploration in subject specific areas 
of interest. In Social Studies classes, students are able to self-assess using rubrics, proficiency scales 
and program goals, and are often presented choices in how they demonstrate their learning. The 
Visiting Committee suggests that the site and district explore additional professional learning 
opportunities around developing a consistent response to the question, “How do we know our students 
are learning the expected standards in each course and what do we do when they don’t?” Professional 
learning should focus on reassessment as a tool for student attainment of the standards as well as 
differentiated instruction.  While several teachers commented that these approaches are not preparing 
students for college, the Visiting Committee notes that Tam students are not in college; they are in high 
school, and their attainment of subject matter will best prepare them for their future. 
  
Several departments at Tamalpais High offer students real world opportunities in which the students 
may interact with the public through performance, exhibits and observation of other cultures. Students 
have the opportunity to access career awareness and exploration via CCC internships, through the Tam 
Journalism Program, in the Applied Technology and Automotive Technology ROP programs, in CTE 
courses, the AIM class, by the Intentional Curricular Design and Classroom-Business Partnerships, and 
through visual art exhibits. In project-based learning classes, teachers are allowing for contextualized 
instruction and occupational exposure as in the drama program and CORE classes. Parents have 
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suggested the development of career nights to introduce students to various careers and postsecondary 
pathways besides the collegiate route.  
 
CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
 
Areas of strength for Standards-Based Student Learning: Instruction (if any): 
 
1. Many teachers recognize the need to set common program goals and associated proficiency scales 

and are working to develop them.  
2. The teaching staff recognizes the need to implement different methods, such as test retaking, so 

students can demonstrate mastery of subject matter. 
3. Students expressed appreciation of the teaching staff for their accessibility and the tutorial time 

incorporated into students’ schedules so students can receive additional assistance.  
 
Key issues for Standards-Based Student Learning:  Instruction (if any): 
 
1. Teachers are incorporating project-based learning in various curricular areas, however, systemic 

adaptation of hands-on learning through core programs need to be further developed. 
2. Site administration and teachers need to devote more attention and time to collaboratively 

designing lessons that address common core standards. 
3. District and site administration need to address site technology issues that have hindered 21st 

century real world application in all curricular areas.  
4. Teaching, learning, and communication would be enhanced by more frequent classroom visitations 

and observations by the administrative team and by subject area peers. 
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 
●    Self Study document 
●      Dialogue with focus groups and key stakeholders 
●      Formal and informal discussions with students and parents 
●      Student achievement data, including standardized test scores and grades 
●      Classroom observations 
●      Discussions with administration 
●      Formal and informal discussions with students and parents 
●      Displays of student work 
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CATEGORY D.  STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 
ACCOUNTABILITY 
 
D1. Assessment and Accountability Criterion 
To what extent does the school use a professionally acceptable assessment process to collect, 
disaggregate, analyze, and report student performance data to the school staff, students, parents, 
and other stakeholders? 
 
Tam employs the common set of standardized tests for California, including the California High 
School Exit Exam (CAHSEE) and CELDT for English Learners.  The former California Standards 
Tests (STAR/CSTs) are being replaced by the incoming Smarter Balanced Assessment (SBAC) to 
measure students on the newly adopted Common Core State Standards.  Local information, including 
GPA data and individual student progress toward district graduation requirements, is also collected.  
 
Individualized progress reports are shared with students and their families by counselors every five to 
six weeks.  Students who were polled about these visits with the counselors reported discussing their 
individual circumstances between three and five times per year in most cases.  Parents reported 
consistent sharing of information via regular report cards.  Individual student grades are also reported 
to families by teachers, but parents and students acknowledge a frustration with the inconsistency 
between teachers updating grades both in terms of the frequency of updates and the form of updates.  
Per both groups, some teachers provide grade feedback frequently while others may go several weeks 
between updates, and different teachers use a wide variety of reporting systems. Students and parents 
who were questioned indicated a preference for a common grade reporting system. 
 
Collective data is analyzed by the district and site leadership team as well as by teacher leaders.  This 
data is shared with the community via a variety of methods, including emails, information on the 
school website, and Tam Talks delivered by site administration to parents who choose to attend.  
Parents who were questioned indicate feeling that communication about data with the parent 
community has improved significantly at the site level under the current site administration, although 
not all parents avail themselves of the communication being offered.  Teacher leaders report having 
access to the data, although there were different reports of the level of analysis being done by teachers, 
with the exception of the use of data for students within various PLC models, which appears 
consistent. 
 
Within the PLC models, teachers share data about their shared students and, in several cases reported 
by teachers to the Visiting Committee, tailor individualized instruction to help struggling students.  
Several students who were questioned reported teachers adjusting their instruction for these students 
based on information shared between teachers.  Most students who were questioned reported that they 
felt their teachers understood them well as students.  
 
 
 
D2. Assessment and Accountability Criterion 
To what extent do teachers employ a variety of appropriate formative and summative 
assessment strategies to evaluate student learning?  To what extent do students and teachers use 
these finding to modify the learning/teaching practices to improve student learning? 
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Teachers at Tam use a wide variety of formative and summative measures to assess student progress.  
Assessments observed during the site visit included two twin tests designed to measure students within 
two science standards, informal pre-quizzes designed to prepare students for coming quizzes, and long 
term groups projects in several classes.  Several students reported that their teachers use the system 
from Haiku Learning in which students can take and retake tests to show growth in proficiency.  
Multiple teachers, students, and parents reported the prevalence of group projects as a formative 
learning process.  Students discussed performing a wide array of other learning and assessment 
activities, including essays and labs. 
 
Classrooms within Tam across most departments frequently displayed a variety of student work that 
demonstrates proficiency on various learning standards.  The work observed was both diverse in nature 
and of high quality.  
 
As a result of the PLC work done over the last two years, some teachers are embedding formative 
assessment tools into the learning sequence.  The Visiting Committee observed several formative 
assessment tools during classroom visits, and students reported frequent non-graded quizzes used by 
several of their teachers.  However, students also reported a high degree of inconsistency between 
classrooms in terms of the frequency and type of formative assessments being used.  Multiple teachers 
reported inconsistency in their understanding of the purpose of the PLC groups, and many reported that 
current time allotted is insufficient for fidelity to the PLC model under the current format of teachers 
belonging to two PLCs.  The “Learning by Doing” approach that the site and district have chosen as 
the basis for their PLC structure is, in its simplest form, the collective examination of student work on 
common measurements.  In the interest of continuing to improve student learning, there should be a 
clear understanding among stakeholders of how to collectively assess student attainment of the 
standards and how to adjust/differentiate instruction when students fail to attain those 
standards.  Continued professional training in the “Learning by Doing” model would help teachers 
better understand the process.  Along with additional training in the PLC model, the site and district 
administration should also examine ways to provide more time for teachers to collaborate in PLCs.   
 
Many teachers at Tam regularly solicit student feedback via a variety of methods.  This feedback is 
used to modify instruction either for current students or for future years.  Similarly, data is regularly 
collected for analysis, and conversations with teachers in several departments indicated that these 
result in curricular changes over time. 
 
D3. Assessment and Accountability Criterion 
To what extent does the school with the support of the district and community have an 
assessment and monitoring system to determine student progress toward achievement of the 
academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes? 
 
At Tam, all stakeholders are aware of the assessment and monitoring process of student progress.  
Administration and faculty create a variety of valid opportunities to assess students through various 
standardized and teacher-created assessments.  Work is being done to enrich and deepen the teacher-
created assessments, including teacher-led efforts in the area of proficiency scales.  Through work by 
the administration and counselors, students and parents who were questioned felt well informed about 
their individual progress.  Students report seeing their counselors individually three to five times per 
year.  Parents report that administrative-led tools such as Tam Talks assist in understanding 
assessments on a larger level and what they mean for the Tam community.  It is evident from the 
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district’s role in the creation of the WASC report that the district is aware and directly involved in 
analysis of student data. 
 
While some teachers report differences in opinion about the interpretation of data and actions taken as 
a result of that data, almost all groups interviewed demonstrated awareness of data.  The one group that 
could be more included in the process is the classified staff where it is pertinent to their positions. 
 
One area of concern that arose related to awareness of data about student progress was that students 
and parents reported that individual grades from teachers came at inconsistent rates.  Per reports from 
students and parents, some teachers regularly update them on student progress while others will allow 
three to six weeks to go by without updated grades.  Relatedly, student and parents expressed a desire 
to have a common system for communication of grades. 
 
D4. Assessment and Accountability Criterion 
To what extent does the assessment of student achievement in relation to the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes 
drive the school’s program, its regular evaluation and improvement, and the allocation and 
usage of resources? 
 
TUHSD demonstrates a history over recent years of using information from assessments to make 
changes to the district programs, including work such as the Instructional Technology Teacher 
Collaborative (ITTC), changes in program offerings, and refinement within the Guaranteed Viable 
Curriculum (GVC) system.  It is unclear if the school has the discretion to make these changes without 
the direct involvement of the district.  Some individual teachers within PLCs demonstrated that their 
analysis of assessment information led to direct changes within the program. 
 
CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND 
ACCOUNTABILITY 
 
Areas of strength for Standards-Based Student Learning: Assessment and Accountability: 
 
1. Many Tam teachers use of a wide variety of formative and summative assessments, with a special 

emphasis on group projects that emphasize collaboration and innovation. 
2. The general population of Tam scores above county and state averages on standardized tests and 

graduates attend a wide variety of colleges across the country. 
3. Many Tam teachers and the admin team are working to create a shared language around 

assessment, including work toward program goals and proficiency scales. 
4. Several groups of teachers are using the PLC model to analyze assessments and refine their 

curriculum and instruction. 
5. The site administration team has made improvements in communicating about assessments and 

accountability with the parent community via methods such as emails and Tam Talk. 
 
Key issues for Standards-Based Student Learning: Assessment and Accountability: 
 
1.  Based on numerous conversations with parents and students, site administration and faculty need 

to agree on a common set of expectations on the timing and delivery method for the 
communication of grade updates from teachers to students and parents.  Specifically, several 
teachers use Haiku to, among other things, regularly report student progress via the Internet.  
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Some teachers use Moodle, some use the district’s system, and others do not regularly 
communicate student progress.  Parents and students expressed that a single platform used 
regularly by all teachers would provide them with a much more reliable resource for monitoring 
student progress and learning.   

2.  District and site administration need to provide additional professional development on PLCs to 
help the faculty have a shared understanding of the purpose and process of PLC work.  Relatedly, 
site administration needs to allow more time for PLC work and/or reduce the number of PLCs per 
teacher at Tam to allow more teachers to work with fidelity to PLC norms.   

3.   Site administration and faculty need to develop a way to communicate professionally, especially 
regarding collection, analysis, and use of data from assessments as it pertains to justification of 
potential changes to curriculum and instruction. 

 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

● Self Study document 
●    Dialogue with focus groups and key stakeholders 
●    Formal and informal discussions with students and parents 
●    Student achievement data, including standardized test scores and grades 
●    Classroom observations 
●    Discussions with administration 
●    Formal and informal discussions with students and parents 
●    Displays of student work 
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CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 
ACADEMIC GROWTH 
 
E1. School Culture and Student Support Criterion 
To what extent does the school leadership employ a wide range of strategies to encourage family, 
business, industry, and community involvement, especially with the teaching/learning process? 
 
Tam High school leadership and teachers provide various opportunities to increase the involvement of 
families, businesses, industry, and the community with the teaching/learning process.  The Tam High 
website is updated regularly for easier access to pertinent information.  Parents are routinely invited 
and encouraged to participate in the teaching/learning process through PTSA, Boosters Club, School 
Site Council, etc.  Tam Talks were created and are used as forums for the administration to sit down 
with parents and community members to discuss learning. THS administration has also held Tam 
Talks (face to face meetings) within feeder communities such as Marin City and Bolinas to encourage 
parent connection and involvement.   Though efforts to reach out to parents of ELL students and 
students of color continue to be made, little evidence exists that those efforts are successful. 
 
E2. School Culture and Student Support Criterion 
To what extent is the school a safe, clean, and orderly place that nurtures learning?  To what 
extent is the culture of the school characterized by trust, professionalism, high expectations for 
all students, and a focus on continuous school improvement? 
 
Tamalpais High is a beautiful high school.  There is a high level of observable cleanliness throughout 
the well-maintained facility. The grounds appear to be regularly maintained. The current school 
administration is in the process of reassessing existing policies as they pertain to student discipline and 
accountability. There are security cameras on campus that monitor all activities in the public spaces 
that are discretely placed but evident.   Student/parent handbooks are available online as a reference to 
student safety, discipline and expectations.  Students, parents and staff reported Tam High to be a 
supportive culture.  Students reported that counselors were available to guide and support them in 
academic choices and social-emotional needs and that if their counselor was unavailable, students 
stated that they felt comfortable going to talk to any available counselor.  Students and parents reported 
that the current administration is more accessible than administrations have been in years past.  Student 
and parent interviews revealed that teachers make themselves available to provide both academic and 
social/emotional support to students before and after school.  Parents reported receiving emails and 
phone calls from teachers to report concerns over changes in student behavior or classroom 
engagement.  Students reported that the environment at Tam is “about learning, not just the test”. 
 
According to teacher, parent, and student interviews, Tam has a culture of high expectations for 
student achievement.  It was also affirmed that it is an “AP” or advanced placement-oriented school 
where students believe it is necessary to be involved in “everything.”  Teachers reported that the high 
level of expectation is supported by a highly successful parent community at Tam.   
 
In Focus Group meetings, teachers reported that they believe there is trust within the teacher-student 
relationship but indicated that teacher-administrator (site and district) relationships have suffered from 
mutual distrust. However, teachers also expressed that they were looking forward to the relationship 
moving in a more positive direction. 
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E3. School Culture and Student Support Criterion 
To what extent do all students receive appropriate support along with an individualized learning 
plan to help ensure academic and college- and career-readiness success? 
 
To the extent that all students receive appropriate support to ensure academic and college and career 
readiness, interviews affirm that Tam has a culture that prepares students to be college ready.  Students 
are able to access the College Career Specialist, counselors and teachers to help guide them in 
completing the higher level coursework and extracurricular activities designed to help them get into a 
four-year college or university. 
 
Tutorial time is built into each student’s daily schedule so that students are able to get extra help in any 
particular subject during the school day.  Parents and students report that a number of students seek out 
and receive additional tutoring in math.  However, students affirmed that, “Everything here at Tam is 
to prepare you for college, but not necessarily the workforce.” 
 
Students with Individualized Education Plans have access to the Workability program where students 
are connected to jobs where they develop skills for the workforce and earn money as well as academic 
credit.  Additionally, students participate in the Workplace Learning program that helps them find 
internships to learn skills through local community businesses. 
 
E4. School Culture and Student Support Criterion 
To what extent do students have access to a system of personal support services, activities, and 
opportunities at the school and with business, industry, and the community? 
 
The availability and adequacy of services to support students at Tam is sufficient, if not enviable.  
Students at Tam affirmed that they have access to personal support services through the regular 
availability of teachers and counselors and various resources. Students in focus groups reported that 
they feel supported by the adults at the school and are able to get assistance from any of them at any 
time. 
 
A focus group of teachers, parents, students and community members reported that Tam teachers and 
counselors are aware of the importance of creating opportunities for students to connect with business 
and industry professionals via class field trips, guest speakers across the curriculum, internships with 
local businesses, and community volunteering opportunities.   
 
CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND 
ACADEMIC GROWTH 
 
Areas of strength for School Culture and Support for Student Personal and Academic Growth: 
 
1. Tam is a unique community in which a great deal of resources are available to assist students in 

meeting their social and academic goals. 
2. Tutorial time is built into each student’s daily schedule so that students are able to get extra help in 

any particular subject during the school day.  
3. Tam is an inclusive and caring learning environment.  Students, teachers and staff report Tam to be 

a school where there was “no judgment” and where as a student it was not difficult to “find your 
group.” It is believed that Tam is “like a family” and “not like those high schools you see in the 
movies.” 
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4. Students reported the counseling staff to be available to them at all times.  They believe that even if 
their counselor is not available at the time they need, another counselor is usually available to 
them.  

 
Key issues for School Culture and Support for Student Personal and Academic Growth: 
 
1. The site administration and teacher leaders should find consistent delivery methods to improve 

communication between all groups. This would also include classified staff.   
2. Tam teacher leaders and the site administration should find ways to develop and maintain a 

stronger career readiness culture.   
3. The administration, teacher leaders and counselors should continue to explore additional means to 

provide more counseling programs to help students deal with the increasing incidents of 
social/emotional issues and student stress. 

 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

● Self Study document 
●      Dialogue with focus groups and key stakeholders 
●      Formal and informal discussions with students and parents 
●      Student achievement data, including standardized test scores and grades 
●      Classroom observations 
●      Discussions with administration 
●      Formal and informal discussions with students and parents 
●      Displays of student work 
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Part B: Schoolwide Strengths and Critical Areas for Follow-up 
 
Schoolwide Areas of Strength  
 
1. THS students consistently achieve high scores on state tests and above average graduation and 

college-going rates.  The continued focus on the Guaranteed and Viable Curriculum and tiered 
interventions will continue to increase student achievement in these areas.   

2. All stakeholders: teachers, classified staff, and administrators encourage and support students (the 
whole child) with their academic pursuits and vocational career plans. 

3. The personalized learning needs of students are addressed by visitations from counselors, the 
Naviance program and teacher support for individual students is highly effective. 

4. Students commended the teaching and administrative staff for their accessibility  
5. The site administration team has greatly improved communication with the parent community 

regarding assessments and accountability via emails and Tam Talk. 
6. Tam is an inclusive and caring learning environment.  Students, teachers and staff report Tam to be 

a school where there is “no judgment” and where, as a student, it is not difficult to “find your 
group.” It is believed that Tam is “like a family” and “not like those high schools you see in the 
movies.” 

7. The Tam parent community is generously supportive of the school’s academic and extra curricular 
programs. 

 
Schoolwide Critical Areas for Follow-Up  
 
The Visiting Committee concurs with the school’s identified areas that are outlined in the schoolwide 
action plan. These are summarized below: 
 
1. Teachers should continue to their efforts to address Critical Learner Needs by developing 

differentiated instructional strategies to help all students – including those who are economically 
disadvantaged and ethnically diverse - succeed academically and facilitate equitable access as 
evidenced by formative assessment data.   

2. All staff need to develop ways to communicate constructively in the interest of meeting the needs 
of all students:  teachers-teachers, administration-teachers, teachers-administration.  An area of 
particular concern is communication regarding the collection, analysis, and use of data from 
assessments as it pertains to decisions regarding curriculum and instruction. 

3. District and site administration need to address site technology issues that have hindered 21st 
century real world applications in all curricular areas. 

4. While site leadership communicates well with parents and students, site administration needs to 
develop systematic and effective communication methods to ensure sharing of ideas and feedback 
options with the teaching staff. 

 
In preparing to address the long-term action items of the Visiting Committee report, the site 
administration should develop a broad based leadership team, which represents all stakeholders.  
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5. Chapter V:  Ongoing School Improvement (1–2 pages) 
 
● Include a brief summary of the schoolwide action plan 
       

As part of the district WASC process, TUHSD strategically aligned the WASC Focus on Learning 
process to the work the District is engaging in “so we can continue to inform and enhance the 
learning process for students.”  To that end, the following four goals comprise each school’s action 
plan:  
     
Goal 1: Ensuring Effective Core Instruction and Supports for All Students  
Goal 2: Ensuring Supplemental Instruction and Supports for Some Students  
Goal 3: Providing Intensive Instruction and Supports for Some Students 
Goal 4: Provide all students opportunity and access to grade level instruction, higher-level course 
offerings (AP and Honors) and college and career options in the 21st Century. 

     
● Comments on the following school improvement issues: 

● Adequacy of the schoolwide action plan in addressing the identified critical areas for 
follow-up 
● Do the action plan sections address the critical areas for follow-up? 

The action plan sections adequately address the critical areas for follow up.   
● Will the action plan steps enhance student learning? 

The Visiting Committee is confident the action plan steps will enhance student learning.   
● Is the action plan a “user-friendly” schoolwide action plan that has integrated all 

major school initiatives (e.g., II/USP, technology plan, staff development plan)? 
As stated above schoolwide action plan is part of the overall district’s improvement 
plan for all five district schools.  To that end, the goals and language used are familiar 
to all stakeholders and would appear to be user friendly.   

● Is the action plan feasible within existing resources? 
The district is committed to fully implementing the action plan and the Visiting 
Committee feels it is feasible within existing resources with the exception of the 
technology infrastructure issues cited above and the possible exception of the site’s 
ability to accommodate the projected increase in student enrollment and its impact on 
existing facilities.   

● Is there sufficient commitment to the action plan, schoolwide and system wide? 
Tam teachers and administrators are clearly dedicated to student achievement and 
student well being.  The Visiting Committee feels that there is sufficient commitment to 
Goals 2 and 3 of the action plan.  Differences exist among some faculty members 
regarding the best approach to Goals 1 and 4.  Since these are district wide goals, it is 
hoped that all stakeholders in the district will, through the long-term action planning 
process, incorporate the elements of each goal into the instructional process.    

 
● Existing factors that will support school improvement 

 
The Visiting Committee observed that many teachers provide challenging learning 
experiences for students through the high level of academic rigor in their classes, especially 
at the AP and Honors level.  Students report, and the Visiting Committee observed, a high 
degree of accessibility on the part of the teaching, classified, and administrative staff.  
Students feel supported and know that the adults on campus are resources for their 
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academic and personal issues.  The Tam parent community also provides a high level of 
support for students.   

 
● Impediments to improvement that the school will need to overcome 

 
Inconsistencies in instruction and the lack of differentiation in every classroom affect 
student engagement and achievement. Teachers must continue to make time to 
collaboratively identify and design curriculum with instructional best practices and 
strategies that adhere to the Common Core State Standards (CCSS), and all teachers must 
continue to reflect on best instructional practices.   

 
● Soundness of the follow-up process that the school intends to use for monitoring the 

accomplishment of the schoolwide action plan. 
 

A Schoolwide Critical Area for Follow-up partially addresses this issue:  “In preparing to 
address the long term action items of the Visiting Committee report, the site administration 
should develop a broad based leadership team, which represents all stakeholders.”  With 
this leadership team in place and with the support the district has committed to provide, the 
Visiting Committee feels the process for monitoring the accomplishment of the action plan 
is sufficiently sound. 
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