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Chapter I: Student/Community Profile
School/Community Profile
Redwood High School (RHS) has been serving students since 1958 with a tradition of academic
excellence and strong parent and community support. The school serves serves seven small
suburban communities in southern Marin County: Larkspur, Greenbrae, Corte Madera, Tiburon,
Belvedere, Kentfield, and Ross. The cost of homes in these communities ranges from $700,000
to several million dollars. Economic diversity and the challenges it brings to students is
sometimes hidden in the apparent affluence of area. Owing to the District’s annual budget of
$63,000,000, which equates to $16,000 per student approximately, the schools receive $12,000
to $14,000 for staff and other instructional needs.
Integral to the school is parent involvement. Active in the PTSA, the Parent Advisory Council,
the Site Council, in sports, drama, and music booster clubs, parent presence reflects their
commitment to RHS. Parents support the school with fiscal contributions as well. For instance,
The Redwood Foundation raises funds yearly ($800,000 in 2014) that are distributed in support
of both staff, students, and capital improvements. Together, the foundation with various other
parent donations provide approximately $1,000,000 per year to the site.
Equally important is the presence of several community partnerships - namely, the Alumni
Association, the Marin County Office of Education, Twin Cities Coalition for Healthy Youth and
10,000 Degrees, Bridge the Gap, and Dynamic Solutions for Youth.
Redwood High School’s Recent WASC Accreditation History
The Tamalpais Union High School District (TUHSD) requested to align the WASC accreditation
process for all five district schools in 2014-2015 to further promote the use of a systematic
approach to teaching and learning. Redwood is in a prime position to help lead this change given
the school received a full six-year accreditation with no review during the last WASC visitation.
Owing to the District’s request to align the WASC accreditation process most of the data/charts,
which will follow has Redwood High School’s data embedded.
Status of school in terms of student performance – ALL measures
Redwood High School has a student population of 1,666 (448 9th graders, 443 10th graders, 420
11th graders, and 355 12th graders). The demographics of the school reflect the ethnicity of the
community: 76% white; 7% Asian, 10% Hispanic, 2% African-American and 1% Filipino.
Additionally, 7% of students are Special Education, 1% are EL and 5% receive reduced lunches.
Redwood’s enrollment has grown 15% in the last five years and is expected to keep growing into
the foreseeable future.
Graduation and Dropout Rates
Redwood High School has maintained a very high graduation rate (>98%) and a very low (<1%)
dropout rate for each of the past six years.
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UC/CSU Eligibility
Over the last five years, 75%-83% of Redwood High School’s graduates have met the UC/CSU
entrance requirements. The African American and Hispanic students have not met UC/CSU
entrance requirements at the same level as white and Asian students. This is an area that requires
additional thought and attention.
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Students Enrolled in Algebra
Driven by the need to respond to the Common Core, the District is phasing out the Algebra P1P2 program, which for the students enrolled (10%) spread the regular Algebra course over two
years. District data reflects that only 17% of students enrolled in Algebra P1-P2 as ninth graders
take Advanced Algebra, a course required for UC/CSU eligibility. During the 2014-2015 school
year, three of the five schools in TUHSD (Tamalpais, San Andreas, and Tamiscal) did not offer
the P1-P4 sequence and all students were placed into Algebra 1-2, a one-year course designed to
meet the algebra requirement, aligned recently to the Common Core state standards.
Over the last two years, Redwood High has taken steps to place students in grade level Algebra
with added support (a math support class, peer tutoring, adult volunteer tutoring, etc.) have
reduced the percentage of students in Algebra P1/P2 from 14% to 7%. It is a work in progress;
however, those 7% will likely not meet the UC/CSU graduation requirements.
Student Performance Data
Redwood High School’s Academic Performance Index remains high, with the most recent score
being over 900 for the last three years of API calculations; however, the similar schools ranking
declined.
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California Standards Tests (CSTs)
Redwood High concurs with the District assessment of the CST data and have nothing to add.
There is variance between the scores of high SES and low SES students on Math and English
California State Tests, respectively. Although English Language Arts (ELA) has higher
overall passing percentage rates, the trend over time follows that of Mathematics with a
notable gap indicating students designated as low SES perform significantly lower that
their high SES counterparts, regardless of grade level. Race and ethnicity comparisons
again show a large discrepancy with White and Asian subgroups outperforming AfricanAmerican and Hispanic subgroups in all areas, in all grade levels, in Math and ELA. The
question begs, what will be done to address the variance?
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California High School Exit Exam (CAHSEE)
TUHSD has maintained very high pass rates on the CAHSEE in both English and
mathematics with data from 2014 indicating TUHSD averages are 11% higher than state
averages. The predictions of further performance based on current trend data signal
continued success in this area. However, disaggregated data indicates that AfricanAmerican students dramatically under-perform on both ELA and Math CAHSEE
examinations compared to their White, Hispanic, and Asian counterparts, with only 50% of
7

10th graders tested in 2014 passing ELA and 61% passing Mathematics.

*To protect students, N/A is reported when the test scores are based on fewer than 10 students.
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Advanced Placement
Redwood High School has maintained a high number of students involved in AP and Honors
courses. Presently, 694 individual students are enrolled in 17 AP courses, and 328 individual
students are enrolled in 10 honors courses. However, district wide the participation rates for
African American and Hispanic students are disproportionate, with a smaller percentage of
students taking tests, as compared to the percentage of students enrolled. In 2014, 1% of African
American students took an AP exam but that subgroup comprised 3% of the TUHSD population.
Likewise, Hispanic students made up 10% of the TUHSD population but 5% were took exams.
Comparatively, White students make up 77% of the population of TUHSD but 85% of White
students took AP exams in 2014. These trends are consistent over the past six years.
African American students have lower passing rates than Asian, Hispanic, and White students.
The passing rates of Hispanic students have fluctuated but are comparable to their White and
Asian peers in the six year trend.
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Local Assessment and GPA
The TUHSD students have maintained a high grade point average (GPA) over the past six years,
which has increased with each class advancement through the district’s academic program.
However, when this high GPA is disaggregated it reflects that African American and Hispanic
students are not doing as well as their ethnic counterparts. During the past six years the district’s
GPA range from 3.06 to 3.30 while at Redwood High School the GPA range from 3.18 to 3.37,
which is impressive. The school acknowledges that the number of students in the two ethnic
groups are small therefore concedes the averages may not reflect a trend. However, the reality is
these students and their parents have high expectations for them and their future academic
success. It could be argued that given the communities these students are coming from and the
exposure to a high quality education throughout their education career, they should be
performing at a much higher level.
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RHS has done some analysis of departmental grades, which indicates that students are achieving
high grades in PE, Fine Arts, and Applied Technology, while student grades in mathematics
reflect the lowest grades with twice as many D’s and F’s and 25% fewer A’s as other core
departments (Social Studies, English, and Science.)
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Chapter II: Progress Report
Significant developments that have had a major impact on the school or specific curricular
programs since the last full visit .
Subsequent to the last full visit, a significant change has occurred in the funding for all
California schools, i.e., the Local Control Accountability Plan (LCAP). As required by LCAP,
TUHSD has engaged it community in identifying community needs and their corresponding
metric. The result, four needs and their corresponding metric were identified.
Other changes at RHS since the last visit include
1. A new principal (2011) and ten different assistant principals since 2007
2. A 15% increase in enrollment, new teachers hired and more rooms shared
3. 50% turnover in counselors
4. 70% change in classified office staff
5. Wellness Center opened in fall 2015 and will provide personal counseling, support
groups, case management, substance use/abuse counseling, mentoring, peer counseling,
reproductive health services, crisis intervention, and youth development programs. The
Wellness Center will also offer school-wide prevention efforts including health and
wellness events, classroom presentations, staff consultation and professional
development, and parent education.
6. Formation and implementation of PLCs to review and respond to student performance
data, as well as sharing practices and strategies related to curriculum, instruction and
assessment
7. Site based intervention plan using the Response to Intervention model (2012)
8. Capital improvements
a. addition of a small gym (2008)
b. modernization/expansion of swimming pool
c. two new art classrooms (2012)
d. two new science labs( 2013)
e. Second turf field for year around field access for PE and Athletics (2014)
Changes at the District include
1. Creation of The Instructional Technology Teacher Collaborative ( ITTC), providing
sustained PD, in implementing technology into instruction
2. Development and implementation of Guaranteed and Viable Curriculum and common
assessment tools in courses required for graduation ( 2010 - present)
3. Changes in district and site leadership structure
a. In 2013, the position of Director of SPED was replaced by two positions: Senior
Director of Student Services and Assistant Director of Student Services. Senior
Director oversees Student Services, Instructional Technology and Staff
Development, C&I; Assistant Director oversees SPED
b. A new Teacher Leadership model (Teacher Leadership Collaborative , TLC)
introduced and implemented in 2010 -11 school year, focuses on meeting goals
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defined in curriculum, instruction and assessment. The TLC defines the
guaranteed and viable curriculum and defines and institutes proficiency scales as
a common assessment tool.
c. Dissolution of summer school program in 2012
Objective # 1: To strengthen the ability of teachers to reach a wide range of students,
teachers will develop strategies to quickly assess student understanding and tailor
approaches to enhance student learning (differentiated instruction).
Progress: Progress on this goal has been made and more progress is needed.
Evidence to support progress include the following:
● Increase in school-wide API and API of Hispanic/Latino students
●Increase in the percentage of students taking AP exams while maintaining the
percentage of students scoring proficient or higher
●Increase in the percentage of Hispanic/Latino students scoring proficient or higher on
AP exams
●Overall student grade point averages have increased in the last five years
Evidence indicating further progress is necessary include:
●Little change in the API of African American students
●African American and Hispanic/Latino enrollment in Honors and AP courses is
disproportionately low
●African American and Hispanic/Latino students GPAs woefully low when compared to
their peers in other ethnic groups

Objective # 2: To improve the ability of students to read analytically. To provide
students with the experience to comprehend and analyze a wide range of fiction,
nonfiction and information texts in a variety of subject areas.
Progress: Progress on this goal has been made and more progress is needed.
Evidence to support progress include the following:
●Increase in school-wide API
●Increase in the percentage of students taking AP exams while maintaining the
percentage of students scoring proficient or higher
●Overall student grade point averages have increased in the last five years
●The percentage of students with one or more D or F grades has been reduced by 25%
in the last five years
Evidence indicating further progress is necessary include:
●Little change in CST - ELA scores
●Little change in SAT Critical Reading scores

Objective # 3: As measured on the state performance tests, ensure proper alignment
between State Standards and student learning.
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Progress: Progress on this goal has been made and more progress is needed.
Evidence to support progress include the following:
●Increase in school-wide API and API of Hispanic/Latino students
●Overall student grade point averages have increased in the last five years
●The percentage of students with one or more D or F grades has been reduced by 25%
in the last five years
●Math and social studies courses of study, aligned with state standards, have been
approved and more courses of study are in the process of revision from a variety of
departments
Evidence indicating further progress is necessary include:
●Little change in the API of African American students
●Guaranteed and viable curriculum has been created or is in the process of being
completed at the ninth and tenth grade levels but needs to be created for upper
division courses and used by all teachers.
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Chapter III: Self-Study Process
Overall Summary for Analysis of Profile Data
The summary addresses the overall district perspective; however, Redwood High’s
leadership concurs with the findings. The District was reflective regarding the many
successes students experienced over their high school careers. The data presented was
aggregated by district performance not by school; however, in Chapter I, the data for
Redwood was disaggregated, which indicated their students performance generally exceed
the performance of other district students. The following is a summery of trends the
District gathered.
Organization
● TUHSD is a mission-driven organization with clear vision and goals outlined in
TUHSD strategic priorities.
● TUHSD is engaging in the work of professional learning communities, common
outcomes and high expectations for all students.
● TUHSD supports the whole child through targeted interventions and student
support services.
● TUHSD empowers teachers and counselors as leaders through a system wide
teacher leadership model.
●
Student Achievement
● Over the past five years, TUHSD has maintained very high pass rates of the
California High School Exit Exam (CAHSEE) in both English and Math (male: 95%,
97%, female: 97%, 96%). In 2014, TUHSD averages were 11% higher than state
averages.
● Looking at the percentage of proficient or advanced, TUHSD has maintained or
grown over the past five years in many subject areas on California Standards Tests
(CST), including ELA (grades 9-11), Math (Algebra, Geometry, Summative Math),
Science (Earth, Biology, Physics) and Social Studies (US History).
● TUHSD trends consistently higher than the county and state in CST English
Language Arts, science, social studies and mathematics.
● TUHSD Academic Performance Index (API) are consistently higher than state
averages (877 vs. 757 in 2013).
● TUHSD consistently meets targets (AYP) and there are gains over five years (all
students: fifteen points; Hispanic subgroup: twenty-eight points).
● The achievement gap between Hispanics and the general population narrowed by
thirteen points in the past five years as API scores have trended upward for this
subgroup.
● TUHSD has maintained high grade point averages over the past six years and GPAs
have increased on average by .24 points.
● There are no significant gender gaps to report or address in CAHSEE, CST or GPA
data.
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College and Career Readiness
● TUHSD graduation rates are consistent and high; 97% in 2013 which was 5.5%
higher than county averages and 17% higher than state averages.
● TUHSD consistently trends higher than state averages in seniors eligible to attend
UC/CSU colleges.
● There were gains in the number of African-American and Hispanic students eligible
to attend UC/CSU colleges over the past five years (14% and 15%, respectively).
● Participation rates in the Scholastic Aptitude Test (SAT) are consistent and
consistently higher than state averages (70% TUHSD as compared to 48% state in
2014).
● SAT scores are consistently higher than state and national averages in reading,
writing and math.
● The percentage of students taking the SAT and/or ACT has increased 3% in the past
five years.
● Ninety-five percent of students taking the ACT tested ready for college English
Composition and 82% tested ready for college Algebra. This is 24% and 25% higher
than state averages.

When the data are disaggregated the story begins to unfold differently. While many TUHSD
students are performing at high levels and are prepared for the college and career of their
choice, this is not the case for all students. A substantial achievement gap has been
maintained at TUHSD for many years when looking at certain subgroups of the student
population. In particular, students on free and reduced lunch, or low socioeconomic status
(low SES), are underperforming significantly as compared to their high-SES counterparts.
Looking at a wide range of data sets related to student achievement and college readiness,
African-American students face the largest achievement gap of all subgroups, as compared
to the general population and White and Asian students. There is also a significant gap
between Hispanic students as compared to the general population, though this gap
narrowed over the past five years. A gap is also present in TUHSD discipline data, where
African-American and Hispanic students are suspended at disproportionate rates.
All students are not eligible to attend a UC/CSU college upon graduation from TUHSD, and
an opportunity gap exists when looking at some course tracks and certain prerequisites
that block access for students. If things continue as they have, the projected trend for
identified subgroups of TUHSD students looks bleak, especially if one is economically
disadvantaged and/or a student of color. It is important to note that 2007 WASC Visiting
Committees across the system recommended TUHSD work to address the achievement gap
and there is still work to be done in this area. It is also important to note that both TUHSD
and WASC emphasize the importance of continual growth and improvement, so areas
where TUHSD has plateaued since the 2007 WASC visits are also considered growth areas.
This is evidenced by the following summary of trends from TUHSD data (district, not by
school):
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Student Opportunity and Achievement Gaps
● A gap exists in the opportunity all TUHSD students have for college and career
options.
○ TUHSD graduation requirements are not the same as the entrance
requirements for UC and CSU colleges (“a-g” List); students can earn a
diploma without being prepared to attend these schools.
○ TUHSD graduation rates do not match rates of students who are eligible to
attend four-year colleges upon graduation. Seventy-three percent of TUHSD
graduates have competed UC/CSU “a-g” entrance requirements, on average,
over the past six years while TUHSD is graduating 97% of its students.
○ TUHSD began tracking graduates in 2007 and that data shows 59% of 2007
graduates earned a degree (55% from a four-year university, 4% from a twoyear university) in a six year period of time; 41% did not earn either degree.
○ TUHSD courses are not open to all students and barriers exist to honors and
AP level courses in the form of entrance requirements, tests and teacher
recommendations.
○ A disproportionate percentage of African-American and Hispanic students
take the SAT than are enrolled in TUHSD, as compared to the general
population. The same is true for low SES students.
○ A disproportionate percentage of African-American and Hispanic students
take AP courses and tests than are enrolled in TUHSD, as compared to the
general population. The same is true for low SES students.
● A gap exists in the performance of students who are economically disadvantaged,
as compared to students who are not:
○ CST
■In 2013, averaged across all grade levels of ELA, 45% of students who
were economically disadvantaged scored proficient or advanced, as
compared to 85% of students who were not.
■In 2013, averaged across Algebra, Geometry and Algebra II, 20% of
students who were economically disadvantaged scored proficient or
advanced, as compared to 47% of students who were not.
■Students who were economically disadvantaged also performed
significantly lower on all Science and Social Studies CSTs.
○ API
■Longitudinal data indicates TUHSD has not closed the gap between
economically disadvantaged students and the general population over
the past six years.
● A gap exists in the performance of certain racial subgroups of our student
population.
○ CST
■African American and Hispanic students underperform as compared to
White and Asian students in all subject areas of the CST.
○ CAHSEE
■The passing rate of African-American students on the High School Exit
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Exam for 2016 graduates was dramatically below other subgroups
(50% passed ELA, 61% passed Math). These rates range between
86% and 98% percent passing for other subgroups.

○ API
■TUHSD has narrowed the gap between Hispanic students and the
general population over the past six years, but a gap still exists. The
gap between African-American students on the general population
has been maintained over this period of time.
○ Other
■While gains have been made over the past three years, longitudinal data
indicate African-American and Hispanic students are underprepared
to attend four-year colleges as compared to the general population. In
2013, 36% of African-American students and 60% of Hispanic
students were eligible to attend four-year colleges upon graduation,
as compared to 89% of Asian students and 79% of White students.

● A gap exists in TUHSD student opportunity and performance in mathematics as
compared to other subject areas.
○ CST
■TUHSD students consistently score lower in mathematics on CSTs than
in the other subject areas (aggregate scores proficient or advanced,
looking at five-year averages: ELA 80%, Math 46%, Science 69%,
Social Studies 72%).
○ GPA
■TUHSD students earn a lower percentage of As and a higher percentage
of D's and F's in math as compared to other subjects.
○ Placement
■Students placed in non-grade level math instruction (P1-P2) as 9th
graders have a much lower chance of completing Advanced Algebra,
and being college ready by the time they graduate (17%, as compared
to 80% (P3-P4) and 98% (Geometry).

The vision and mission of TUHSD is to ensure high levels of learning and postsecondary options
for all students. In light of these identified strengths and identified gaps in both opportunity and
achievement, and the subsequent impact on student learning and options post-high school,
TUHSD identified Access, Equity, and Mathematics as focuses for the WASC process and for
system-wide continuous improvement. If sites have additional areas for focus, they will identify
them in their response.
TUHSD Critical Learner Needs are identified as:
1. Provide all students opportunity and access to grade level instruction, higher level course
offerings (AP and honors) and college and career options in the 21st century.
2. Reduce the gap in performance between students who are economically disadvantaged,
students of color and the general population.
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3. Increase student achievement in mathematics.
The data analysis raised the following key questions that can be used by staff members used
during the Self-Study and drafting of Redwood High action plans:
Focusing Question:
How can TUHSD meet the unique needs of a wide range of learners, increase opportunity and
open access for all students, so that more students are UC/CSU eligible upon graduation,
more students are achieving at higher levels in mathematics and a gap no longer exists
between students who are economically disadvantaged, students of color, and the general
population?
Specifically:
Access:
● How can TUHSD ensure all students have access to grade level instruction?
● How can TUHSD increase student access to higher level courses, including electives,
honors and Advanced Placement courses?
● How can TUHSD increase college and career options and pathways so more graduates
are UC/CSU eligible?
● How can TUHSD increase participation rates of low SES students and students of color
in SAT, ACT and AP tests?
Equity:
● How can TUHSD address student achievement and opportunity gaps so race and
economic status are no longer a predictor of academic success or failure in a range of
identified areas?
● How can TUHSD address the needs of subgroups who have plateaued (not shown
growth), even though they may trend higher than county and state averages?
Mathematics:
● How can TUHSD increase student achievement in mathematics, specifically in algebra,
geometry and advanced algebra content, so that all students are growing and there is no
longer a gap between how students perform in mathematics as compared to other subject
areas?
Overall, Redwood High is serving a majority of its student population very well; however, it
remains a work in progress for less affluent and minority students.
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Chapter IV: Quality of the School's Program
Part A: What Currently Exists

Category A: Vision and Purpose, Governance, Leadership and Staff, and
Resources
A1: To what extent does the school have a clearly stated vision or purpose based on its student
needs, current education research and the belief that all students can achieve high levels?
The District has a clear, coherent vision and mission of what students should know and
demonstrate. It is based upon high-quality standards and is reflective of current instructional and
learning research which supports the dogma that all students are capable of learning at high
levels, given proper time and support and be college and career ready. To implement the district
vision and mission, Redwood High created a set of beliefs, which when combined with the
district strategic priorities served as filter to create an action plan that would align with the
district’s vision and mission. These beliefs are as follow:
1. All students are able to learn at high levels
2. All students must have access to grade level or higher curriculum and instruction to
achieve grade level proficiency or higher
3. Some students will need support in the classroom to earn at high levels
4. Some students will need support outside the classroom to learn at high levels
5. Some students will need emotional and behavioral support to learn at high levels
6. All students must be engaged in their learning, and their attendance is critical to that
engagement and learning at high levels
7. Support should be targeted timely, directive, systematic, provided by highly trained staff
and research based
Importantly, although this set of beliefs was created by teacher leaders, and communicated to the
Departments through the teacher leader group, there is still disagreement among Redwood staff.
Specifically, this disagreement relates whether or not all students can learn at high levels and
whether or not all students must have access to grade level or higher curriculum and instruction
to achieve grade level proficiency or higher and be four year college ready by graduation.
To what extent is, the school’s purpose supported by the governing board and the central
administration and further defined by expected school wide learning results and the academic
standards?
Guided by a systemic approach to teaching and learning, the TUHSD strongly supports the
school’s purpose. The TUHSD has in the past five years, developed and codified curriculum and
instruction across all five schools, resulting in common outcomes, measures, and intervention
criteria for all students regardless of school, program or teacher. This was accomplished via a
distributive leadership model, placing teachers at the helm and theoretically creating a team
between site and district with the same goals in the five WASC defined categories of Vision and
Purpose, Curriculum, Instruction, Assessment and Accountability and Culture and Student
Support. Redwood’s Single Plan for Student Achievement addresses the critical learner needs
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that were identified through the process of data analysis and discussion regarding student
achievement and college and career readiness.
With strategic priorities identified (short term goals: 1-3 yrs) at both the district and the site
level, the governing board and the central administration focuses system wide actions to align
service in all departments with the resources and professional development necessary for the site
to actualize its goals. The LCAP process has supported this.
Highlights of this partnership between school site and district include:
● A new teacher leadership collaborative model introduced and implemented in 2010 -11
school year focuses on meeting the goals defined in curriculum, instruction and
assessment. The teacher leadership collaborative defined the Guaranteed and Viable
Curriculum (GVC) and defined and institutes proficiency scales as a common
assessment tool. Subsequently, the central administration supports the institution of
PLCs.
● Response to Intervention (RtI)) protocols and a Course Review Committee to ensure that
course and instructional materials align with the GVC, state and national standards and
21st Century learning outcomes.
● Teacher leaders are working with curricular departments to align the GVC with the
Common Core State Standards (CCSS) and the Next Generation Science Standards
(NGSS)
In summary, both the board and the central administration support the dogma of and the fiscal
needs of a high level of learning for ALL students, mission driven sites, teacher collaboration,
data driven decisions, teacher leadership and targeted intervention.
A2: To what extent does the governing board have policies and bylaws that are aligned with
the school’s purpose and support the achievement for the expected school wide learning
results and academic standards based on data-driven instructional decisions for the school?
The governing board has policies and bylaws (outlined in the District Governance Handbook,
2014) that are shared and presented to stakeholders at various meetings throughout the year.
These policies and bylaws paired with a district mission, vision and strategic plan guide/ drive
site decision making. The District acknowledges the ongoing need and task of updating board
policies to ensure alignment with the values, vision and mission of all stakeholders.
With that in mind, as noted above, the TUHSD has in the past five years, developed and codified
curriculum and instruction across all five schools; this results in common outcomes, measures,
and intervention criteria for all students regardless of school, program or teacher. Redwood
analyzed their site data to define their site plans. Importantly, the district LCAP is correlated to
the site analysis of student achievement data and consequently to the site Single Plan for Student
Achievement. School and teacher leadership work collaboratively with the central district
administration and with the school board to meet the defined strategic and site identified
priorities.

28

To what extent does the governing board delegate implementation of these policies to the
professional staff?
The district’s leadership team, the Tamalpais Leadership Collaborative (TLC) leads the work of
implementing the policies and the strategic plan. The TLC is comprised of teacher leaders from
each site and as such works with both teachers and administrators at the site and district level.
Teacher leaders at each site direct the instructional program for a department so that it may more
effectively achieve school and district goals. The job description of the Tamalpais Leadership
Collaborative requires that the District “facilitates the development of programs and monitors
implementation of curriculum that meets the needs of all students”; at the site level, the teacher
leaders “works collaboratively to plan and facilitate professional development within
department and school sites.”
To what extent does the governing board regularly monitor results and approve the single
school wide action plan and its relationship to the local education association (LEA) plan?
The Board is involved in the regular review and refinement of the school’s vision, mission and
school-wide learner outcomes. Progress toward strategic goals are reported and modifications
made annually at open session meetings. The mission statement and strategic plan written in
2009 is scheduled to be reviewed and rewritten. Teachers, parents, classified staff and students
update the board on academic progress, college and career readiness, attendance and discipline,
culture and wellness, hiring and professional development and progress towards strategic
priorities. Importantly, every two weeks in open session, administrators provide specialized
presentations and updated reports on these topics. Board members visit schools and classrooms
and are present at Open Houses, Back to School Nights and are members of a variety of school
and district committees. (Wellness, Athletic Council, etc.)
In sum, the district delegates and ensures stakeholder commitment to the defined mission and
strategic plan through direct conversation, shared leadership and observation.
A3: To what extent, based on student achievement data, does the school leadership and staff
make decisions and initiate activities that focus on all students achieving the expected schoolwide learning results and academic standards?
Administration and teacher leaders from each site worked collaboratively to create a Guaranteed
and Viable Curriculum accessible to all students. Teacher leaders, in the Tamalpais Leadership
Collaborative (TLC) facilitated the process and continue to work beside administration at each
site to implement strategic priorities within the categories of curriculum, instruction and
assessment. In fact, the teacher leaders organize and direct the instructional program for a
department so that it may more effectively achieve school and district goals.
During the 2013-15 school year, each site team drafted site specific tiered intervention plans
which outline processes to ensure that all students could be provided the proper support in order
to meet all learning outcomes and to be college and career ready upon graduation. Teachers at
each site provided feedback on the RtI. Importantly, the site PLCs (typically, grade specific
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departmental meetings) meet regularly to engage in the teaching and learning processes. In these
meetings to varying degrees in different departments various student data sources and student
work is discussed and analyzed; this information then serves to inform both curriculum and
instruction.
To what extent does the school leadership and staff annually monitor and refine the single
school wide action plan based on analysis of data to ensure alignment with student needs?
Professional Learning Communities, faculty and departmental meetings serve as vehicles for
staff to work collaboratively regarding curriculum and sometimes cross curricular project based
learning. The level of collaborative decision making with leadership that affects student
achievement is present in varying degrees in different departments. Data (CST, CAHSEE,
advance placement, Attendance, etc.) is being introduced for analysis. Policies and instructional
strategies are being discussed and reviewed, recognizing that they drive programmatic, curricular
and instructional review and adjustments. The TLC, comprised of teachers leaders, counselors
and site and district administrators offers vital support throughout this ongoing process.
Additionally, the school action plan, and LCAP are reviewed annually by faculty and staff to
ensure the necessary alignment to support the identified student academic needs.
A4: To what extent does a qualified staff facilitate achievement of the academic standards and
expected school wide learning results through a system of preparation, induction, and ongoing
professional development?
TUHSD has clear and consistent employment policies and practices. In fact a hiring guide has
been developed to serve as a resource in the hiring and selection of employees. This guide
codifies effective past practice, clarifies required practice and adds new elements as policy, law
or research indicates. Some Redwood staff has voiced a desire for the process to be more
inclusive of departmental staff. Additionally, all administrators receive professional development
in the area of structured interviewing. The teaching staff at Redwood are 100% Highly
Qualified, 7% Nationally Board Certified, 38% with advanced degrees, 96% CLAD certified,
8% BTSA and importantly, no one is teaching outside their credential. With a fairly equal
balance of male to female teachers, a disproportionate percentage of teachers (67.5%) are White.
The District is, however, committed to recruiting and hiring highly qualified teachers of diverse
backgrounds. Additionally, TUHSD invests in classified staff by offering professional
development and job training in areas related to their job specifications.
TUHSD supports teachers in a variety of ways though targeted professional development - the
Marin County BTSA program for teachers new to the profession, mentor programs and a new
teacher induction program. Teachers new to the district regardless of their teaching experience
meet eight times throughout the year in a robust teacher induction program that focuses on
Understanding by Design, collaboration, and the use of assessment to evaluate and instruct
teaching and instructional strategies. The program is led by the Senior Director of Staff
Development, who works collaboratively with 3 mentors, one from each comprehensive site and
two instructional facilitators. The mentors and facilitators are experienced teachers in the district
who are each paid a stipend to design and implement ongoing PD for teachers new to the district.
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Teachers new to the district also attend a three (3) day district “who’s who orientation” that
includes instruction on accessing the district network, the student information system and
textbook tracking system. At Redwood, new teachers get C&I support through regular meetings
with Teacher Leaders and of course through the evaluation process with administration.
Importantly, veteran teachers are not overlooked in district support. The TUHSD created the
Instructional Technology Teacher Collaborative (ITTC), an internal sustained professional
development program that provides targeted development in technology integration and problem
and project based learning. This 2 year program builds teacher capacity via 3 training days and
monthly 2 hour meetings.
Additionally, the Tamalpais Leadership Collaborative ( TLC), comprised of teacher and site
leaders offers training in the areas of school culture and climate, facilitation and critical
conversations, leadership of Professional Learning Communities and the development and
implementation of intervention plans for student success.
A5: To what extent are leadership and staff involved in ongoing research or data based
correlated professional development that focuses on identified student learning needs?
The District allocates professional development resources based on research and data based
mission and strategic priorities; thus, offerings from the district align with the work of effectively
implementing standards based instruction and learning. Over the past 5 years the district has
utilized internal and external resources in order to provide meaningful, ongoing professional
development to the staff. In addition to five (5) days of negotiated structured release time,
supplemental offerings, all aligned to district and site priorities and mission, occur throughout the
year.
PLC time, built into the Master schedule facilitates and supports the conversations necessary for
staff to better address identified student needs and achievement. In PLCs the following
conversations are had to varying degrees: sharing student data and /or work, reflection on student
learning curriculum design, lesson planning, assessment design and implementation strategies, the
sharing of best practices and curricular resources and collaboration on support of students, and the
identification of students who may need more support, potentially at the Tier2 and Tier3 level.
These students are then referred to the administration and /or student support teams for further
intervention. Importantly, the voice for more time to address program goals, common core
alignment, proficiency scales and the use of assessment to drive instruction is loud and clear.
As teachers engage in the work of PLCs, areas of need for Professional Development arise. This
is then reviewed by the Central Office in the Office of Educational Services for consistency with
their observations and the district strategic priorities; this then results in the search for the
appropriate model of delivery. Among the PD topics offered in recent years are Common Core
alignment and implementation, problem and project-based learning, culturally responsive
pedagogy, standards-based grading, 21st century learning, technology integration, literacy
strategies and assessment development, AP C&I instruction and career readiness integration.
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Imperative to the success of the academic action plan, which focuses on eradicating the
opportunity gap, is professional development on assessment driven instruction, differentiating
instruction and importantly on cultural proficiency.
Noteworthy is that each site’s teacher leader body also meets regularly to discuss the
implementation of the PLC process and other site based and strategic priorities. These teacher
leaders are responsible to support their department members in effective engagement through
student data collection and review in PLCs. The teacher leaders meet independently to discuss
where their departments are in the process and what if any support may be needed. An important
focus for administration and teacher leaders, as the WASC self study and review concludes is to
pursue the transparent and sometimes “hard conversations” that will specify and time line the
steps necessary to support and facilitate the implementation of the changes needed to actualize the
defined action plan.
A6: To what extent are the human, material, physical, and financial resources sufficient and
utilized effectively and appropriately in accordance with the legal intent of the program(s) to
support students in accomplishing the academic standards and the expected school-wide
learning results?
There is a relationship between the decisions about resource allocations, the district and school’s
vision and mission, student achievement of school-wide learner outcomes, the defined academic
standards and college and career-readiness standards. Reportedly, all fiscal resources are
budgeted and spent in support of the mission and strategic priorities of TUHSD. These budgets
are reviewed annually and interim reports are shared at board meetings. The LCAP procedure
has invited more voices to the table regarding revenue allocation. The TUHSD has a budget of
$63,000,000, which equates to approximately $16,000 per student of which $12,000 to $14,000
goes directly to the school site for staff and other instructional needs.
TUHSD uses a zero-based budgeting system, whereby site administration builds their site budgets
based on prioritized student and staff needs as they align to the district and site goals in the areas
of curriculum, instruction personnel, facilities and staff development. TUHSD has the resources
needed to support the professional development needed by certificated and classified staff to
facilitate and support the implementation of the action plan. It is imperative that these voices are
heard and matched with the goal of success, opportunity, access and health of ALL students at
Redwood.
Site principals ultimately oversee the spending of their site budgets in the areas of Professional
Development, Instructional Development, Instructional Materials, Peer Tutoring and Link Crew.
Teacher leaders also create budgets as they work with department members and site principals
regarding instructional and professional development needs. Site foundations and parent funds
provide approximately an additional $1,000,000 at Redwood High. This money is allocated
through a grant process to teachers and students. Grant requests range from extra-curricular, to
curricular and instructional supplements to capital improvement. Finally, all sites are visited
twice a year by external auditors that ultimately support accuracy and short and long term
financial planning.
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Equally important to fiscal and programmatic support of students is the transparent and
consistent communication between stakeholders. Staffing needs are addressed through site and
district collaboration. The hiring process has been defined in a District Hiring Guide and all
involved are trained in accordance. Recognizing that communication is always an issue in busy
systems, the Redwood administration is committed to improved communication with all
stakeholders including staff, particularly regarding student needs.
A modernization program supported by the voters in 2001 and 2006 has resulted in safe, and well
equipped learning environments for both staff and students at Redwood. The district wired and
wireless network has been overhauled with much of the software and hardware now updated.
Every site has wired and wireless internet coverage that accommodates those who bring their own
device. Every teacher has a desktop or laptop, a student computer and a LCD projector in their
classroom. Additionally, there is a combo of laptop, Ipad carts and /or fixed computer labs for
student use. The district’s student to device ratio is 3:1. Other projects supported by the voters and
realized at Redwood High include a new two story art building housing drawing, painting and
photograph classrooms, an expanded and remodeled music building, two (2) classroom
conversions to science labs and a new synthetic soccer/lacrosse field.
In summary, Redwood High’s vision and mission is adequately supported by human, material,
physical and financial resources.
Areas of Strength:
1. Alignment with the District’s mission and vision
2. Administrative team supportive of the dogma that ALL students are capable of learning at
high levels given proper time and support
3. Professional Development programs and opportunities for first and second year teachers that
focus on technology
4. Strong financial support - per student and foundation with appropriate systems in place
regarding budgeting and spending
5. Updated facilities and technology
6. A PTA that is willing to explore with the site administration ways to invite disenfranchised
parents to be part of the school community
Key Issues:
1. There are some differences of opinion among staff regarding the belief that ALL students
can learn at high levels and that all students must have access to grade level or higher
curriculum and instruction to achieve grade level proficiency or higher and be four year
college ready by graduation.
2. Professional development that supports academic achievement for ALL would be
enriched by including a focus on issues related to equity and access for students of color
and/or low socio-economic backgrounds.
3. All courses, both grade level and higher level curriculum courses and programs are not fully
open to ALL students
4. The opportunity gap is alive and well despite plentiful resources
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Evidence:
1. A four-time CA Distinguished School
2. District Vision and Mission statements
3. District First Interim Report
4. WASC Self Study Document
5. WASC Focus team meetings
6. Student achievement data
7. Self Study PLC work located on the Site Network
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Category B: Standards-based Student Learning: Curriculum
B1: To what extent do all students participate in a rigorous, relevant, and coherent standardsbased curriculum that supports the achievement of the academic standards and the expected
schoolwide learning results?
TUHSD has spent the past five years developing a curriculum that is based on the latest
educational research. Different departments are at different stages of development but the
District’s goal for all departments is a common course of study that aligns to national and state
standards. The English Department has aligned their course of study to the Common Core State
Standards and the Smarter Balanced Assessments. Math is still struggling to align their course of
study with the Common Core State Standards. The science department is in the process of
aligning their curriculum/course of study to the Next Generation Science Standards (NGSS).The
curriculum is being aligned through a subset of the Tamalpais Course Revision Subcommittee.
The team has developed a process for the creation and revision of courses of study and is
updating the curriculum cycle. Teachers also participate in Professional Learning Communities
at the district and site level and through the development and revision of courses of study.
The teacher leaders have helped to create a district Guaranteed and Viable Curriculum. This
curriculum has resulted in varying degrees of discussions and development of course-specific
Program Goals. Beginning in 2013, RHS teachers, working in PLC groups piloted some of the
program goals by creating formative and summative assessments tied to the program goals.
The curriculum at Redwood High School is aligned with the district curriculum and is college
preparatory and U.C. approved. All AP classes adhere to the standards set by the College Board
and have approved audits. There is congruence between the actual concepts and skills taught,
the academic standards, the college and career-ready standards and the school-wide learner
outcomes.
To what extent are the expected school-wide learning results accomplished through standardsbased learning (i.e., what is taught and how it is taught)?
The district mission statement outlines that all students will be prepared to
● Master Core Competencies
● Be Engaged Citizens
● Access and Critically Analyze Information
● Pose Substantive Questions
● Communicate Effectively
The Student Learning Outcomes are embedded in the Mission Statement. The program goals are
in alignment with the California State Standards and proficiency scales that have been District
developed and approved.
When student work samples were examined and data collected by RHS PLCs the results showed
a partial implementation of curriculum aligned to the program guides. There seems to be some
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inconsistency of implementation which could be a result of the varied stages of development of
the program guides and proficiency scales as well as the implementation of the new national
standards.
Student performance and progress towards proficiency is measured through a variety of
formative and summative assessments. Some assessments are common among course groups.
Other assessments are individual. Progress is reported in six-week intervals to all involved
stakeholders.
The District uses two primary online curriculum programs Plato and ALEKS for support in the
areas of math and English language arts. Both of these providers align the curriculum and
resources to the Common Core State Standards.
The district has a partnership with the College of Marin. RHS in the 2014-2015 school year
eliminated the P1-2 Algebra class and the data results of this change is yet to be determined.
College of Marin and RHS have begun a program entitled COMPASS this school year. The hope
is that this program will increase the number of students taking the PAST and the SAT for
college entrance.
RHS has a higher than national average college attendance rate of 80%. The district hopes to
improve the college attendance rate even more by implementing their Guaranteed and Viable
Curriculum.
B2. To what extent do all students have access to the school’s entire program and assistance
with a personal learning plan to prepare them for the pursuit of their academic, personal, and
school-to-career goals?
All students have access to the courses that are required for graduation, however, graduation
requirements fall short of preparing students for UC/CSU colleges. It is the District’s belief that
all students will have the choice to attend post graduate education if they choose; however, there
are barriers that preclude some students (traditionally underrepresented minorities, low SES and
English Language Learners) from accessing the a-g curriculum. Additionally, these same
students may not have access to upper division elective, honors, and Advanced Placement
courses. The barriers referred to include grade requirements, course prerequisites, teacher
recommendations, applications, writing samples and entrance exams. A smaller number of
subgroup students take AP exams. RHS is moving toward assuring that all students have access
to a rigorous curriculum by offering only courses and goals that are at grade-level. There is
agreement that student support is needed; however, there is disagreement about which courses
are below grade level and how best to help all students achieve success. The school is
continuing to work on additional approaches to provide academic success for all students. All
students have access to curriculum that is well thought out and coherent. Curriculum is reviewed
and revised for relevancy as necessary. Instructional practices facilitate access and success for
most students. The school is beginning to address concerns regarding barriers that limit student
access to AP courses. Students who initially receive a denial have the option to appeal the
decisions. This process requires students to be strong self advocates.
36

The TUHSD formed a Course Revision Subcommittee and in the 2014-2015 school year has
been charged to provide input and feedback on all new and revised Courses of Study and to
develop a new timeline and cycle for instructional materials and curriculum. In addition the
subcommittee updates and ensures that all courses required for graduation incorporate program
goals and proficiency scales and develops a plan for examining existing Courses of Study to
ensure all students have access and opportunity to learn.
RHS has a full-time college and career counselor and the school regularly hosts representatives
from a wide variety of 2 and 4 year colleges and universities, vocational and military schools.
Professionals present career opportunities to interested students at all grade levels. Guest
speakers include parents, industry professionals and artists. The Internship Coordinator works
with community business and organizations to offer students opportunities to gain experience in
the students’ fields of interest. They work closely to match students with career interests by
providing internships during the school year and the summer, by providing work experience as
teaching assistants, and by providing job shadowing opportunities. Testing and practice testing
for college level exams are advertised and promoted for all students.All ninth grade students
meet with a counselor to be advised on graduation requirements and to begin developing a fouryear plan. When academic or behavioral problems occur counselors and administrators and
parents are alerted. Meetings are held and a plan of action is developed. Students are monitored
for growth and progress, and appropriated adjustments are made as needed.
Students are provided with a wide variety of classes in a seven period day as well as zero period
and evening classes. The master schedule is influenced by student demand for courses.
Counselors work with students throughout all four years of their high school experience as well
as with the parents to provide college and career information and opportunities. Academic
workshop classes are available to assist students with assignments in other classes; and workshop
teachers work closely with student’s parents and other teachers.
B3. To what extent are students able to meet all the requirements of graduation upon
completion of the high school program?
Counselors at RHS help to plan the freshman-year classes and continue to meet with the students
each year to track academic progress and map out goals for high school and for postgraduate
years. The counselors communicate often with the teachers by email about the academic standing
of second semester seniors who are in danger of failing and/or not graduating. The counseling
staff also serve as the liaison to the parents of those seniors. Graduation requirements are
discussed with the students and families during registration and the school posts on its web site
the Parent-Student Handbook detailing graduation requirements.
The Student Study Process is used to identify and recommend support strategies to help
struggling students. There is a Bay Area Community Resource (BACR) counselor at RHS who
provides emotional counseling. There is also a school psychologist and school nurse on campus
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several days a week. Beginning in the 2015/2016 school there will be a wellness center that will
house a school nurse, the BACR counselor, a director, the psychologist and there are hopes that
in the future there will be a spot for a Planned Parent face. Students will be able to come to the
center for physical, mental or emotional help. There is large community support for the center
spearheaded by the Redwood High School Foundation.
RHS has support services in place to help students meet graduation requirements. Weekly
tutoring is available in the library during lunch and after school. Teachers at Redwood High
School work tirelessly before and after school and during lunch to help support students. In
addition, administrators host a lunchtime intervention for students who need to have a structured
environment to complete their work and to offer support so that students can utilize their free
time efficiently. The school in 2014-15 school year began to offer Academic Workshop courses
that support literacy and mathematics. There is a concern about it’s effectiveness of the
Academic Workshop and SMART program and stakeholders are looking at ways in which to
improve it’s impact on future students.
Areas of Strength:
1. The development of a Guaranteed and Viable Curriculum
2. Professional Development focusing on aligning the GVC to the Common Core
3. The majority of courses offered are UC a-g approved which provides most students with
a variety of pathways to graduation while becoming UC/CSU eligible
4. The school and district have established a Course Revision Subcommittee
5. The partnership with the College of Marin
6. The dedication of individual teachers to meet the needs of their students
Key Issues:
1. Staff should continue to align the curriculum with the program goals, the proficiency
scales and the new national standards
2. Staff should continue to explore ways to increase the availability of upper level courses to
all subgroups, and remove barriers to ensure all students have access to a rigorous
curriculum)
3. The staff should continue to work on streamlining instructional practices so that all
students have the same opportunities for differentiated learning and feedback
4. Staff should continue to define the role of the Academic Workshop courses in order to
better support students to achieve success in the core curriculum.
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Evidence:
1. The Guaranteed and Viable Curriculum (GVC)
2. Courses of Study
3. Course Revision Subcommittee - Process and Product
4. Department Goals
5. District and high school Mission Statement
6. Graduation Requirements
7. Classroom Observations
8. Department and PLC meeting minutes and notes
9. Master Schedule
10. Course Revision Subcommittee Agendas
11. Program Goals and Proficiency Scales
12. PLC Assessment Plans
13. Instructional Technology Teacher Collaborative and Surveys
14. Talk Twelve Partnership National Student Clearing House Data
15. Compass Program
16. Plato and ALEKS Programs
17. SST agendas and Action plans
18. Parent meeting
19. Student Parent Handbook
20. School Website
21. WASC Focus Group B meeting
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Category C: Standards-Based Student Learning: Instruction **
C1: To what extent are all students involved in challenging learning experiences to achieve
academic standards and the expected school-wide learning results?
Celebrated as a California Distinguished School on four occasions (1990, 1996, 2003, and 2011),
the recipient of a Western Association Schools and Colleges six-year term of accreditation in
2007, RHS is an academic institution that has a tradition of excellence. Boasting a graduation
rate of 99.5 per cent and a school drop out rate of 0.1 percent in 2013-14, Redwood High School,
located in affluent Marin County, challenges its students with a standards-based education.
Using just two multiple measure, RHS compares well in summative assessments, both in the Bay
Area and across California. For instance, upon first census of the California High School Exit
Examination(CHSEE), 98 per cent of tenth grade students passed both the mathematics and ELA
portion of the examination. At the same time there are 694 students enrolled in 17 Advanced
Placement courses, as well as, 1,167 students challenging AP examinations. An indication of the
academic preparedness of student, just under 90 per cent earned a score of “3” or higher on AP
exams.
The single most important variable in any education equation, though, are instructors and the
support teachers receive from site and district administration. On this score, Redwood High
School classroom teachers are fortunate as providers of a “something for everyone” curriculum
in a school with 1,662 students. (Twelve hundred and sixty-five students are white, 172 are
Hispanic, 117, are Asian, 35 are African-American and 16 are Filipino.)
To this end, since the previous WASC accreditation, RHS instructors have undergone robust
district initiated professional development, many hours in the service of creating standards-based
instruction. Five years in the making, now in its first year of implementation, a Guaranteed
Viable Curriculum (GVC) details program goals for all classes. Proficiency scales are in various
stages of development. The school is now structured in Professional Learning Communities
(PLCs), which encourage collaboration around curriculum, instruction and assessment. During
PLC meetings, formative and summative assessments are refined, which inform instruction.
Teachers also discuss ways to perfect problem-based learning, which complements direct explicit
instruction and other pedagogues that engage adolescents. During PLC meetings, discipline and
attendance are reviewed, both of which evolved into RHS 2015 Self Study Report Action Plans.
Technology has not taken a back seat at RHS. With five contractual days devoted to professional
development, teachers engage in matters of educational importance, not the least of which is
technology. About 25 percent of Redwood staff is trained in student centered, inquiry-based
project- and problem-based learning through their involvement in its Instructional Technology
Teacher Collaborative (ITTC). Predictably, LCD projectors are ubiquitous in the high school
classrooms. Moreover, beginning teacher support with a district BTSA support program supports
teachers new to the profession, and a site mentor teacher program further assists new teacher
induction. Mentors are given .2 release time to work with mentees. Additionally, all teachers new
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to TUHSD participate in a two year Understanding by Design (UbD) training program.
There is one caveat, however, that give room for pause as Redwood High School attempts to
provide “the greatest good for the greatest number” in its comprehensive high school setting.
By its own admission in several sections in its Self Study, Redwood High School educators, both
on the district and site level, feel its lower SES sub-groups and its African-American and
Hispanic students experience a standards-based achievement gap. While the Self Study notes on
page 194, “the GVC allows for equitable access to high levels for all students,” on the same page
the report acknowledges “TUHSD still has disproportionate representation of high
socioeconomic and white students in Advanced Placement and honors courses.” On the same
page it goes further: “There remains an opportunity gap with TUHSD. There are predictable
patterns of achievement and underachievement that suggest inequitable access to high levels of
learning for specific populations.”
A glance at disaggregated data on only a few summative assessments sustains these observations.
While Redwood’s school-wide CAHSEE examination results are excellent, those of some subgroups are not. On page 44 of the Self Study, readers learn that “African-American students
dramatically underperform on both ELA and Math CAHSEE examinations, only 50 per cent of
th
10 graders tested in 2014 passing ELA and 61 percent passing mathematics.” A look at SAT
results are as revealing: “African-American and Hispanic sub-groups are underrepresented and,
along with students designated as low SES, score lower on SAT as compared to the general
population.” Then, only eight pages further, it is noted that while TUHSD maintains high grade
point averages (3.30 GPA), “disaggregated by ethnicity shows that African American and
Hispanic students have lower GPA’s on average as compared to their white and Asian
counterparts.”
Throughout the report readers read words such as “barriers,” “tracking,” and “tiers,” which
stakeholders see as thwarting equal access to standards-based curriculum and instruction. The
Self Study states “ All TUHSD students do not have access to grade level instruction because
courses still exist that track students into below grade level pathways (i.e. Algebra P1-P2,
Geometry A, Intermediate Algebra), and that students enrolled are disproportionately students of
color, students receiving free and reduced lunch, and students receiving Special Education
services.”
Echoing this conclusion, the writers of the 2015 Local Control Accountability Plan (LCAP)
concur. Penned in 2014, the LCAP minces few words regarding demographic variance related to
TUHSD implementation of a guaranteed and viable curriculum (GVC), claiming, “Certain subgroups are provided with tiered or tracked course-work that limits exposure to a guaranteed an
viable curriculum that adheres to college and career requirement.” (p 78)
Committed to transparency, Redwood High School’s first 2015 Self Study Action Plan
acknowledges this disparity and, in the name of equity and access (two identified RHS critical
learner needs), takes needed action to address unequal access to a rigorous standards-based
education. To the staff’s credit, before the action plan even surfaced, RHS faculty tackled the
41

thorny issue of inequity with interventions such as SMART periods, Academic Workshop
classes and focused collaboration in course-alike groups. Administrators offer lunchtime tutorials
to students on DFI list, and counselors are active in providing numerous safety nets for Redwood
students in need of social and academic guidance. At risk students, moreover, are assisted with
Bridge the Gap, an after school homework program, Dynamic Solutions for Youth, an
intervention program that deals with behavioral issues, and Link Crew New Student Orientation,
an orientation for incoming ninth graders and transfer students. Indeed, the district casts a wide
safety net, as evidenced by the 2015-16 opening of a Wellness Center, designed to deal with
teenage health, mental health and substance abuse issues.
There is a need for RHS to continuing exploring avenues where by its underperforming students
can be better prepared and sooner prepared to challenge rigorous classes. One exploratory
avenue might possibly be the restructuring of the Academic Workshop classes so that students,
once data is assembled about their lack of proficiencies, can be tutored in overcoming these
problem areas. Possibly another road to assisting this population in to “jigsaw” the high school
PLCs, changing them from department-like to interdisciplinary in nature, where teachers across
disciplines might have conversations around student work, common assessments and writing and
critical thinking across the curriculum.
RHS has engaged in vast amounts of time taking its academic curriculum and instruction, and
aligning it with the California Common Core Standards. In 13 instances the Focus on Learning
Self Study, mentions work on the CCSS. Both district office administration and site instructors,
over the last five years have, in their words, “distilled” the copious English Language Arts CCSS
down to what they believe to be a manageable number and then fashioned proficiency scales that
give them data to inform their instruction. While not all teachers are engaged in this work and
while the program goals and proficiency scales themselves are still a work-in-progress, it is clear
that the school is bundling its already excellent curriculum and instruction with, arguably, the
most significant change in California education in a generation.
Mathematics and science are also aligning with the Common Core. Science in doing fine work
with the Next Generation Science Standards that prizes critical thinking and project-based
assignments and the district has supported some 40 staff development sessions to support this
initiative.
Continued work in refining program goals and proficiency scales and tailoring them to the
Common Core is essential lest both lose traction. If this happens, it will not be white and Asian
students who will acquit themselves with a lack of proficiency on the Smarter Balanced ELA and
mathematics assessments. With only minimal instruction, these students are probably capable of
“unpacking” Common Core Standards, which stress higher-level critical thinking in both ELA
and mathematics. Having sat the AP and SAT examinations, having challenged the most difficult
college preparatory classes, and having earned the highest GPAs, white and Asian students might
well prove impervious to, say, the need for intense instruction on a CCSS ELA standard that
requires them “to cite strong and through textual evidence, to support analysis of what the text
says explicitly as well as inferences drawn from the text, including determining where the text
leaves matters uncertain.” (CCSS-ELA 11-12 L.5b.)
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Such might not be the case with, as the RHS Self Study identifies them, students of color. While
RHS teachers adhere to best practices with their well-designed ELA- Program Goal “Reading
non-fiction,” which surfaces an author’s rhetoric, tone and audience -- an emphasis of the CCSS,
as well, many African-American and Hispanic students remain tracked in homogeneously
grouped courses and less likely to qualify for entry into UC/CSU and barred from entry into
Advanced Placement classes. Such tiered classes may require them to simply identify, cite, or
recognize factual information once prized by California State Content Standards, but now
replaced by more demanding Common Core State Standards.
Borrowing from a host of academic educational writers, RHS Self Study authors write within
four pages of the beginning of their document, “A guaranteed and viable curriculum is
considered the first step in building and sustaining and equitable, academically rigorous and
appropriate educational program.”
If equity and rigor underscore its standards-based instruction, all Redwood High School’s
students will better be served by having its guaranteed and viable curriculum continue becoming
more congruent with the Common Core State Standards.
C2: All teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and classroom that actively engages students, emphasize
higher order thinking skills, and help them succeed at high levels.
Practitioners of explicit direct instruction and project-based learning, Redwood High School
instructors engage students with thoughtful program goals standards-based lessons. Making use
of information technology, teachers utilize LCD projectors in their classrooms and document
cameras and make wide use of the Internet. Classroom 2020, a technology-enhanced classroom,
is available for instruction. Some teachers use Google Do, which facilitates student
collaboration. Additionally, students use Moodle Learning Management System, which gives
them an assessment platform, as well. Aiding instruction differentiation, teachers use iPods,
online textbooks, scientific and graphing calculators and scientific equipment that allow for
collection and analysis of data. Not to be left out, the arts use cutting-edge technology that
permits them to film and edit both video and photographic assignments, and the band students
practice and audition in a state-of-the-art facility that might be the envy of Nashville recording
studios.
Whatever the medium of instruction, teachers write lesson and unit plans that “check for
understanding” in both formative and summative ways. Rubrics and common writing
assignments are utilized, guaranteeing students know what is expected of them and they will be
assessed fairly. Teachers are collegial and, in the words of one instructor “are hungry to
collaborate,” which can give impetus to move to an interdisciplinary PLC
RHS teachers offer an assortment of classroom methodologies that ensure students remain both
alert and on task. Students hear lectures, work in small groups, engage in Socratic seminars and
work collaboratively on authentic projects that are authentically assessed such as the PBL
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English AP assignment that has students “designing a brand new high school from the ground
up.” Other examples: Performing arts teachers have students write and perform one-act plays
before live audiences in the school’s little theater, world language instructors have students
create advertisements in a foreign language that extols the virtues of Muir Woods, and graphing
and engineering instructors collaborate on problem-based projects that are authentically assessed.
Science students make real thermometers and art teachers have students working on mixedmedia collages.
Just a few examples provide additional evidence: Students are asked to solve complicated
mathematics problems, conduct science experiments, publish in print and online both a school
newspaper and create an annual yearbook. With Mt. Tamalpias as a scenic backdrop, students
engage in discussions of sustainable lifestyles. The Arts Department engages students with EPIC,
its student-run theater company where teachers act more like directorial coaches than instructors.
In science classes, students are taught experimental design methods and then design their own
experiments.
When students require additional support they are programmed into SMART periods. Special
Education students who need additional support in mainstream classes avail themselves of the
Academic Workshop. Significantly, upon entry to Redwood High School, ninth graders are
introduced to the library, which provides a wide collection of books, periodicals and online
resources.
Redwood High School emphasizes real world and beyond the textbook experience. Making use
of the historian’s tool kit, Social Science students use primary sources in Advanced Placement
classes. English students take on real-life issues and compose letters to school district officials.
In math courses, students create and present projects using a variety of mathematical models and
data. With a practical eye, science students enter science fairs and leave with awards for their
efforts. Physical Education students learn lifetime skills from simple to complex kinetic
movement and exercise that will hold them in good stead as they continue leading active lives
when high school is only a distant memory. In world languages, students complement their study
of language with knowledge of a foreign nation’s culture.
Mindful of the California Standards for the Teaching Profession, RHS instructors continue
making connections between each student and his or her community and across academic
interdisciplinary curriculum. For example, Honors Bio Med students work as research assistants
and conduct experiments while still finding time to job shadow. Sustainable Agriculture students
plan and maintain an organic farm and sell their products in a local farmer’s market. Journalism
students publish an award winning student newspaper, and students’ work on engineering
projects using equipment commonly found in this field.
While some students feel the need for more practical information that they secure in ROP
classes, and while other students find homework redundant, most RHS students feel instructors
use a myriad of instructional strategies that serve them well.
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Areas of Strength:
1. Mindful of the Common Core State Standards, many teachers use aligned program goals
and proficiency scales to assess learning and inform their instruction.
2. Teachers diversify instruction, engage in meaningful instructional strategies and
collaborate on best practices in their Professional Learning Communities and Project
Based Learning.
3. Teachers go “beyond the textbook” and bring real life experiences to their classrooms,
using authentic projects/assessments and partnerships with its community.
4. Teachers bring in engaging guest speakers to motivate their students.
Key Issues:
1. Continue refining ways school programs goals and proficiency scales can be aligned to
the California Common Core Standards
2. Continue using the PLC venue to refine instructional methods that include more student
centered and inquiry-based instruction, differentiate instruction, and meet the needs of all
students, including English Language Learners and Special Education students
3. Explore options for restructuring PLCs from subject matter- groups to interdisciplinary
collaborative groups in order to facilitate dialog across subject/content areas
4. Using staff expertise as well as consulting educators, future professional development
should emphasize ways to facilitate collaboration, ensure best practices and include
certificated and classified staff
5. Ensure that all students have access to college preparatory courses, and that all students
have courses that allow real-world connections, as well as courses that stress practical
content
6. Staff should reevaluate the effectiveness of the Academic Workshop classes.
7. While technology is being used in traditional direct instruction, faculty should continue to
investigate the use of technology on a deeper level as an instructional strategy
Evidence:
1. Classroom observations
2. SMART attendance records
3. Courses of Study
4. Course program goals and proficiency scales
5. Student interviews, minutes from Site Council, Principal’s Advisory Council
6. Professional Development agendas
7. ITTC teacher discussions
8. Teacher websites and syllabi
9. Library orientation curriculum
10. Guest speaker and guest artist attendance
11. Focus Group C group meeting
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Category D: Standards-Based Student learning: Assessment and
Accountability
D1: To what extent does the school use a professionally acceptable assessment process to
collect, disaggregate, analyze and report student performance data to the parents and other
shareholders of the community?
The district and school use effective and professionally acceptable assessment processes to
collect, disaggregate, analyze and report student performance data to the school staff, students,
parents, and other stakeholders. The district uses state standardized tests (CAHSEE, CST,
CEDLT) and the California Physical Fitness Test, as well as some data from their recently
implemented Guaranteed and Viable Curriculum Proficiency Scales. These scores are reported to
parents, staff and the community through letters, meetings, websites, and the Superintendent’s
blog. Redwood High School uses local GPA data incorporated into progress and semester
grades, some common assessments, and individual formative and summative assessments. The
school reviews, analyzes, reflects upon, and discusses these results at parent and student
meetings including IEP, 504, junior conferences, advisory groups meetings, intervention team
meetings, through E-school, teacher websites, report cards, and through email and phone
communication. Students and parents have daily access to progress through E-school Plus,
teacher websites (utilized by 70% of the certificated staff), and through formal progress reports
six times per year. Some departments report having a struggle acquiring accurate data that can be
used to formulate curriculum and assessment.
The school uses an effective basis to determine student grades through time tested summative
assessments. Student growth and performance levels are moving towards being aligned with
Board Policy that states the student grading should be comparable from teacher to teacher and
from school to school. The school has collaborated with the district in the creation of the GVC,
and have worked in their departments and PLC’s towards creating program goals and proficiency
scales. Program goals are district driven, while proficiency scales are developed by the site
PLC’s. Proficiency scales are in a dynamic process and varying degrees of completion.

D2: To what extent do teachers employ a variety of strategies to evaluate student learning?
Teachers at RHS employ appropriate formative and summative assessment strategies to evaluate
student learning at multiple levels of student proficiency. They use a wide variety of assessment
strategies that include in-class assignments, homework, written communication, quizzes, tests,
oral communication, project based learning, presentation, performances, problem-solving, lab
exercises, debates and Socratic seminars. Teachers inconsistently use available technological
resources and applications.
To what extent do students and teachers use assessment results to enhance the educational
progress of every student?
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Teachers at RHS regularly examine standards based curriculum embedded assessments and tie in
their formative and summative assessments. They assess student proficiency, and use the results
to make changes in instruction and student support on a daily, weekly, and unit basis. Their
system of measuring student progress over time meets academic standards and the college/
career readiness standards. They engage in regular student feedback utilizing one-on-one
discussions and formal questionnaires that reflect on teaching strategies and effectiveness. This
information is also used to reflect upon and refine instruction. Assessment data is collected and
analyzed by individuals teachers as well as PLC’s and counselors. Data includes progress
reports and annual meetings with counselors. Students and teachers use essential questions,
expected learner outcomes, proficiency scales, scoring guides and rubrics to gain an
understanding of where the student is in the learning process. Some teachers allow students the
ability re-assess in order to achieve proficiency. Students also meet with their counselor
throughout their four years at RHS to plan their course schedules and to discuss college-and
career readiness. Staff and students at RHS widely acknowledge that student absences
negatively impact achievement and accurate assessments. In addition, staff recognizes the
achievement gap of underrepresented minorities, low SES and English language learners, as a
disproportionate number of students that are not proficient or able to take AP and advanced
courses. The staff would like more collaborative time to explore ways to close the achievement
gap.
D3: To what extent does the school with the support of the district, and community have an
assessment and monitoring system to determine student progress toward achievement of the
academic standards and the expected schoolwide learning results?
RHS staff, along with support of TUHSD, the board, students, parents, and the business and
industry community are involved in the assessment and monitoring process of student progress.
Multiple data points from national, state and local assessment are used to determine how best to
support students. National assessments are shared publicly. State assessments are in a dynamic
state with the sunset of the CST (except the 10th grade life science) and the impetus of the new
Smarter Balanced Assessment. Local assessments are generated by teachers and used, along
with national and state assessments, to identify critical learning needs and make improvements in
curriculum and instruction and support. Interventions are determined and implemented with
input from stakeholder groups, that can include parents, students, certificated, classified and
administrative staff. RHS utilizes referrals, lunch time/before and after school teacher support,
the Smart period, and Academic Workshop. The Academic Workshop has mixed results in
effectiveness in supporting achievement of academic standards and student learner outcomes, yet
the Smart period appears to be very effective.
RHS employs effective processes to inform the district, board, parents and the business and
industry community about student progress. This is in conjunction with the Governing Board’s
mission statement that states that all students can learn at high levels and that it is the collective
responsibility of district staff to ensure this goal through progress monitoring. Student progress
is delineated through E-school PLUS, progress and semester grades, Advanced Placement pass
rates, CST data, CA fitness test, principal online newsletters, the career center, one-on-one
meetings, emails, phone calls, PTSA education nights, Back to School Night and Open House.
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D4. To what extent does the assessment of student achievement in relation to the academic
standards and the expected schoolwide learning results drive the school’s program, its regular
evaluation and improvement and usage of resources?
The Tamalpais Union High School District and in particular, Redwood High School, are in a
state of continuous improvement. The school is currently in a transitional state of using
assessment results to effectively make changes in the school program, professional development
activities, and resource allocation that demonstrative a results-driven continuous process. The
recently created GVC is attempting to allow the district to collect and analyze student data by
standard. TUHSD has invested resources in building teacher and administrator capacity in order
to analyze and respond to student data. An example is the district using data to make math
program changes to the algebra course offerings effective 2014-15. There is, however,
disagreement at the site level on how the GVC and subsequent program goals and proficiency
scales should continue to be approached. More specifically teachers at RHS would like to have
more time for localized PLC collaboration so they may continue to create and refine program
goals, common assessments, and proficiency scales.
Areas of Strength:
1. Teachers are individually utilizing a wide array of formative and summative assessments
to inform ongoing refinement of curriculum and drive instruction.
2. Teachers are continuing the use of the PLC process to assess student growth and
proficiency and identify support needs. The PLC process includes establishment of
program goals, proficiency scales, assessments, student learning data, and reflections.
3. Teachers use student data and assessments to support student learning and interventions
such as referrals, lunch time/before and after school teacher support, the SMART period,
and Academic Workshop.
Key Issues:
1. Reduce the opportunity gap and remove barriers for students to access high level courses
and address the disproportionate representation of high socioeconomic and white students
in AP and honors courses
2. Increase PLC collaboration time to target, complete and fine tune program goals,
proficiency scales and assessments to measure student performance and enhance student
intervention.
3. Increase use of available technological resources and applications to support student
achievement and assessments.
Evidence:
1. School Accountability Report Cards
2. Websites, District, School, Teacher
3. Proficiency Scales, Rubrics
4. E-School
5. Teacher Course Syllabi and policies
6. Teacher Unit Plans and assignments
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7. Student work, formative and summative assessments
8. National, State and local assessments - AP, SAT, CST, CA Fitness Test
9. AP Participation Rates
10. Graduation rates
11. WASC visits and focus group meetings

50

Category E: School Culture and Support for Student Personal and Academic
Growth
E1: To what extent does the school leadership employ a wide range of strategies to encourage
parental and community involvement, especially with the teaching/learning process?
Redwood High School (RHS) and the Tamalpais Union School District use a number of
strategies that encourages family, business, and community involvement with the learning and
teaching process. One way is the use of the community forum, committees and school
presentations to elicit input from all. Additionally, a survey was sent to virtually all
stakeholders to solicit feedback and suggestions.
Parents are part of the Superintendent and Parent’s Advisory Council, booster clubs and other
school foundations. Parents of students with special needs are asked to comment, via surveys, on
the support they and their students receive from the school. Attending “Back to School Night”
and Open House the parents are kept informed of their student’s programs. Recently, RHS has
made a special effort to reach out to parents who represent the demographics of the school.
Many of the teaching staff also have websites and email accounts to connect with parents.
RHS has many partnerships with community organizations to help support students. These affect
the students both inside and outside the classroom. The partnerships include School-to-Career
that provide internships and job shadowing to interested students. This is available through the
school’s College and Career Center. Parents and students are very supportive of the function of
the Center. Career Conversations are very well received. Redwood brings in community
members to talk with students about their careers. ROP, community college, and other
technology courses are in place.
Bay Area Community Resource (BACR) provides students with counseling and crisis
intervention. This agency provides an additional layer of social and emotion support while
providing a safe place for students to decompress. The introduction of the Wellness Center will
provide a central location for students to access heath/counseling services in a more private
environment.
Dynamic Solutions for Youth provides personal guidance and support for the students on campus
and off. Another program is 10,000 Degrees which supports low income students and first
generation college students. They work with students on a weekly basis to encourage them to
embrace higher education opportunities. Bridge the Gap supports students with academics,
including reports of student progress to parents living in the Marin City area. Other tutoring is
provided by Marin County School Volunteers.
E2: To what extent is the school a safe, clean, and orderly place that nurtures learning?
To what extent is the culture of the school characterized by trust, professionalism, high
expectations for all students, and a focus on continuous school improvement?
Redwood high school is a clean, safe environment for the students. It fosters trust and high
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expectations for all. Policies laid out by the district ensure that RHS is an orderly place that
nurtures learning. A student parent handbook is published each year to outline rules for the
school. There is also attention to Internet safety, outlined in the Children’s Internet Protection
Act. Students must sign a Computer and Internet Use Agreement. Evidence of the safe
environment can be found in the placement of security cameras in all public places on campus.
There is an extensive custodial staff that helps maintain clean campus. RHS has a School
Resource Officer on campus regularly. The SARB also provides information regarding student
safety and discipline. The community can access the rules and policies via the district and school
websites. Campus assistants and assistant principals review all school safety policies regularly.
RHS demonstrates its concern and high expectations for their students in a variety of ways.
There is a Smart Period built into the schedule. This period occurs once a week and allows
teachers to work with students individually concerning their academic progress. Students can
also work with other staff members during this time or make use of the library or computer
room. The school uses a Student Study Team (SST) as an intervention process involving
teachers, counselors and other support personnel. They help students academically and
emotionally. The Academic Workshop classes target students with general math and literacy
deficiencies. Two other areas of support for students are in Special Education and English
Language Development. The Peer Tutoring program makes it easy for students to take advantage
of academic support.
In the fall of 2014 RHS began an Assistant Principal Advisory group that works with selected
students from the school’s traditionally under-served communities. The aim is to give students a
voice. Language teachers counsel students who are native or heritage speakers. They encourage
students to achieve at the highest level including placement in A.P. classes.
The time teachers spend outside their class time gives evidence of their care and concern for the
students they teach. The school plans to institute a Wellness Center in the fall of 2015. The
school wants to bring all areas of health support into one area. This might include personal
counseling, support groups, crisis intervention and other supports for a healthy environment. The
school orients new students to life at RHS through a Link Crew Program. This gives them a
sense of belonging very quickly.
Overall, the RHS students feel a sense of trust and caring through these many support programs.
They have a confidential relationship with counselors and support personnel. Redwood believes
that a very important part of their student’s success is the clear evidence of teacher involvement.
E3 & E4: To what extent do all students receive appropriate support along with an
individualized learning plan to help ensure academic success? To what extent do students
have access to a system of personal support services, activities, and opportunities at the school
and within the community?
Redwood high school students are prepared for academic success and college and careerreadiness. They receive both academic and personal counseling. This comes in the form of an
assigned counselor during their four years at school. Except for world language, lab science and
math the graduation requirements the students meet are the UC A-G requirements. The path to
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reach these requirements is considered by the school as a work in progress. Redwood High is
proud that another foundation for student personal and academic success is that its curriculum is
structured to be one of inclusion not exclusion.
In addition to the traditional academic courses, RHS has programs such as Peer Resources that
help support and develop the social-emotional intelligence of the students. Another is
Leadership that, as the title indicates, develops leadership skills for those students who are
interested. The overall philosophy of educating the students is the responsibility of the school,
the students and the parents.This helps to ensure support for all areas of the student’s educational
and personnel growth. The school has a program called the Case Review Team. Its function is to
provide multidisciplinary counseling for students in need. Every site in the district also has a
psychologist who works closely with the counselors and administrators.
The school has other specialized programs and courses to meet the needs of its students. One is
the Lunchtime intervention to provide time during lunch for students to work on assignments
they could not complete because of behavioral problems. The English Language Learners
receive instruction in ELD an course taught by a SDAIE teacher. A larger area is the school’s
effort to support the students who are at-risk academically. Counselors and school
administrators meet with students to try to find ways for them to get “back on track.” With no
district summer school, RHS has turned to the use of incomplete grades and other strategies to
give the students a better chance for success. Input of the teachers is very important. Students
who cannot access the traditional programs in a timely basis use a part time independent study
program. A variety of data is used to assess the students. These include CAHSEE and CELDT
scores, DFI lists, attendance records and 8th grade articulation meetings. The counselors take the
lead in these evaluations. They are assisted by a number of school and district personnel.
Finally, the school provides an extensive extra-curricular and co-curricular program that reaches
out to all students. The school facilities for physical education and athletics are quite impressive.
Redwood high indicates that each student is aware of the availability of the various school
programs and, overall, they believe that they are receiving effective support.
Areas of Strength:
1. Support services and community partnerships
2. Students and staff awareness of safety procedures
3. Collaboration among a caring and professional staff
4. A variety of programs that support the academic, and social emotional success of students
(The SMART Period, the Link Crew, etc.)
5. A variety of counseling services
6. A clean, orderly campus
Key Issues:
1. Continued expansion of student services and community partnerships
2. Further exploration of alternatives to student suspensions
3. Continue to increase staff collaboration to improve academic and emotional support
4. Further address the need for literacy and math support
5. Increasing counseling services especially through the College and Career Center
6. Continue to encourage staff to create their own websites and, where needed, email
accounts to expand communication with stakeholder
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Evidence:
1. Parent meetings and surveys
2. Marin County School Volunteers
3. 10,000 Degrees schedule
4. College and Career Center website
5. Campus security cameras
6. Smart period
7. Academic Workshop course description
8. Wellness brochure
9. Focus group meeting

54

Part B: Synthesis of School-wide Areas of Strength and School-wide Critical Areas
for Follow-up
The stakeholders and the Teacher Leaders are to be commended for the preparation of the
Focus on Learning document. All stakeholders assisted the visiting committee in the
collection and clarification of data that was needed in order to analyze the existing status
of Redwood High School. The faculty is to be commended for their willingness to share
openly their successes and concerns with positive attitudes and a willingness to change as
needed. The Administration should be commended for all of the small details that made
our visit delightful and providing the direction and the resources that the visiting
committee requested. The visiting committee found the students to be extremely
congenial and appreciative of the efforts of the faculty to improve the quality of the
educational opportunities available to them. The classified staff should be commended
for their willingness and availability to help facilitate this visit. The grounds and
maintenance staff should be commended for maintaining a clean, safe campus that
presents a picture of Redwood High School that is both appealing and orderly. The
Principal’s secretary who served us so well in such a friendly way should receive a
special thank you. The parents of the students of Redwood High School should be
commended for their caring and participation in the Self Study process and their support
of the faculty and administration.
Schoolwide Areas of Strength
1. The Redwood TLC exemplifies dedicated professionals ready to partner with both district
and site administration, and staff to better support ALL students
2. Mindful of the Common Core standards, RHS teachers use aligned program goals and
proficiency scales to assess learning and inform instruction
3. RHS instructors have undergone professional development that focuses on technology in
instruction, aligning with the GVC and the Common Core
4. Classified and certificated personnel are highly professional, caring, and responsive to
student - academic and social emotional needs as exemplified by a variety of support
programs, like the SMART period, peer tutoring, the Link Crew to mention a few.
5. Teachers utilize an array of formative and summative assessments to inform ongoing
refinement of curriculum and drive instruction
6. Teachers are continuing the use of the GVC PLC process to assess student growth and
proficiency and identify support needs. The PLC process includes establishment of
program goals, proficiency scales, assessments, student learning data, and reflections
7. The majority of courses are UC approved, which provides most students with a variety of
pathways to graduation while becoming UC/CSU eligible
8. RHS is a CLEAN and safe campus with updated facilities; there are ample fiscal,
material, personnel resources, community relationships and partnership with the college
of Marin to support both staff and students
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School-wide Critical Areas for Follow-up
1. Explore options for restructuring PLCs from subject matter groups to interdisciplinary
collaborative groups in order to facilitate dialog across subject/content areas.
2. Continue working on ways school program goals and proficiency scales can be further
aligned to the California Common Core Standards
3. Explore ways to use the PLCs as a vehicle to support the deeper interdisciplinary
professional conversations that use data to inform instruction
4. Explore ways to deliver curriculum so that students “see” themselves in the curriculum
and thereby become excited and want to attend, participate and extend the curriculum.
5. Explore the use of technology to not only deliver traditional instruction but also to
differentiate and enrich instruction to support deeper inquiry and creativity needed to
develop 21st century skills
6. Ensure the success of ALL students by researching and offering professional
development opportunities which focus on issues of equity and access for students of
color and/or low socio-economic backgrounds.
7. Ensure that ALL students, in particular African American and Hispanic students have
full access to UC/CSU a-g classes and Advanced Placement classes
8. Explore ways of reducing the opportunity gap of students and becoming more inclusive
of parent diversity, perhaps with the creation of community liaisons who would outreach
and mitigate the cultural divide
9. Explore ways to expand student access to alternative career pathways: i.e., Career
Technical Education(CTE)/Regional Occupational Program (ROP)
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Chapter V: Ongoing School Improvement
Comments on school improvement issues:
The Redwood administration and faculty have defined a school wide action plan to address their
identified critical learner needs of equity and access. There are three goals; in order of priority,
they are academic, behavior, and attendance.
Goal A: Increase the number of students who show proficiency and growth from original
instruction in the classroom and with targeted support outside of the classroom as needed. The
rationale for this goal is found in formative and summative data that confirms that not all
students show proficiency and growth in all subject areas. The opportunity gap persists despite
sufficient resources to support any number of interventions, ranging from more prescribed
outreach to disenfranchised parents to opening full access to the a-g curriculum.
Goal B: Decrease the amount of time students spend out of class for behavioral problems and
create a culture that balances academic achievement and well- being for students and staff. The
rationale for this goal is found in referral data that shows some students are missing opportunities
for learning due to poor behavioral choices. Embedded in this goal is the recognized need to
better address student health and wellness issues.
Goal C: Attendance: Decrease number of absences and tardies and the impact of missed classes
time on teaching and learning. The rationale for this goal is found in the correlation between the
data on absences and tardies and student success.
The Visiting committee applauds the site’s recognition of the need to address the issues of
equity, opportunity, and student achievement as central in their action plan. Over the last eight
(8) years of recognition of its existence and significant fiscal, material, and personnel resources,
the opportunity gap persists for African Americans and Hispanic students who represent
approximately 12% of the student body. However, over the same span of time, RHS’s
graduating classes have averaged 83% of its students completing the courses to become UC/CSU
eligible. Creating a new paradigm is a matter of choice at RHS as the administration, teachers,
staff, parents, and community is in place to ensure ALL students a high-powered 21st century
education.
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